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CAREER DEVELOPMENT MATRIX OF SERVICES & PROGRAMS

Title Primary Audience Links Status

Initiatives

Occupational e Teachers www.jobguide.dest.gov.au

profiles, and has an e Students

information pack for parents e Parents
e All Career Practitioners

Career Information Centres e Parents/Teachers Located throughout the state
e Students www.centrelink.gov.au/internet/internet.nsf/service
e Parents s/career_centres.htm
e All Career Practitioners

NSW DET e Parents Awareness Raising

education portal that has a e Students www.tale.edu.au/home.aspx

specific section “Parents
and Community

e Community

Helps students plan their
posts school
education and training

Students
Teachers
e Parents/guardians

ABCD — Competencies 9, 10,11

http://yearl2whatnext.gov.au

School based traineeships

e Teachers
e Parents/guardians
e Students

Awareness Raising

https://www.det.nsw.edu.au/vetinschools/traineeshi
Bs

Choices TV Series

e Teachers

e Career Development
practitioners

e Students

e Parents/guardians

ABCD - Competencies 9 & 10

Contact Fay Glancy at WestOne 08 9229 5330
http://wpc.westone.wa.gov.au/

Try it for 5mins Video career
ships

e Teachers
Career Practitioners
Students

ABCD - Competencies 9 & 10

Available through WESTONE
Contact Fay Glancy at WestOne 9229 5330
http://wpc.westone.wa.gov.au/

Aboriginal School based
Traineeships - AFL Sports
ready

ABCD — Competencies 1, 6, 8,9 &10

https://www.det.nsw.edu.au/vetinschools/trainee
ships/index.html
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Getaccess website All Is a one —stop shop for work and learning www.getaccess.wa.gov.au
information and advice? If you don’t know where to
start your career planning. Getaccess can point you
in the right direction.
Training, Education and ABCD — Competency 5 Available free of charge through the Career
Employment Resource Information Centre
Manual www.centrelink.gov.au/internet/internet.nsf/service
s/career_centres.htm
Apprenticeships and All https://www.det.nsw.edu.au/industryprograms/pro
Traineeships Career and grams/schobase/hnbk2022.htm
Training Guide
Real Game Training Teachers ABCD - Competencies 9 &10 Training is available through the Career Education

Career Development 10-12 yr olds Association NSW
practitioners 12-14 yr olds www.realgame.gov.au
14-16 yr olds Contact David Carney 0407 195 362

The Job Search Guide

All job seekers

ABCD — Competency 5

www.jobquide.dest.gov.au

Commonwealth
Initiatives

Myfuture website

All

The myfuture.edu.au website is Australia’s leading
career website that helps users to make career
decisions, plan career pathways and manage work
transitions. The website is a joint initiative of the
Australian, State and Territory governments.

www.myfuture.edu.au

Job Outlook

All job seekers

Online career information service

www.jobsearch.gov.au/joboutlook

National Industry Skills
Initiative (NSI)

Under the National Industry Skills Initiative, Industry
in partnership with DEST, have produced career
products and career resources, such as the ONtrack
CD- Rom, providing information about career
pathways in the industry sectors.

More information available through industry
specific websites:

Electrotechnology - www.electrotecfutures.com.au

Rural - www.ruralskills.com.au

Automotive Retail - www.autocareers.com.au
Manufacturing - www.aigroup.asn.au
Commercial Cooking - www.chef.org.au
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Getting A Job — future

All job seekers

A booklet to help with job search planning, finding

More information available through:

directions jobs, applying for jobs, and the job interview. www.dest.gov.au/schools/careers/ciproducts.htm
Getting A Job- All job seekers A series of 9 worksheets, covering different aspects

Worksheets of finding a job. www.dest.gov.au/schools/careers/ciproducts.htm
Myguide ABCD — Competency 5 Available through EDN'’s

MyGuide is your personalised Career Guidance,
Employment and Training Information Portal. The
site provides you with a customised view of all the
most relevant career, training and employability*
web pages and explains how these can help you.

It's easy to access MyGuide. Just take a minute to
register your details and you're on your way. If
you would like some assistance to register or in
using MyGuide, EDN staff are happy to help.

Contact your local Employment Directions
Network Centre on 13 64 64.

Parents Help With Careers —
future directions

All parents, teachers,
teenagers

A booklet for parents with teenagers in their later
years at school. It outlines issues parents may want
to discuss with their teenager.

More information available through:
www.dest.gov.au/schools/careers/ciproducts.htm

| Can Do That Too — future
directions

All job seekers

Assists jobseekers identify the skills they have
developed in their everyday life. It describes how to
present these as assets of value to employers.

More information available through:
www.dest.gov.au/schools/careers/ciproducts.htm

Do you enjoy or are you good
at..?

All teachers
All career practitioners

A set of 20 ‘bullseye’ posters to help students
identify occupations that link with subjects studied at
school.

More information available through:
www.dest.gov.au/schools/careers/ciproducts.htm

No Shame Job

Young indigenous job
seekers in the Health
Sector

Booklet outlining information about health,
scholarships, career information and guidance, and
indigenous health workers

More information available through:
www.dest.gov.au/schools/careers/ciproducts.htm

Industry Posters

All teachers
All career practitioners

A set of 8 cartoon posters depicting careers in each
of the Building, Tourism, Hospitality, Retalil,
Automotive, Electro- technology, Rural and
Horticultural industries.

The Career and Transition
(CAT) Pilot

Teachers
Career Practitioners

Respond to the following Recommendation in
“Footprints to the Future”

e No4 - Professional Career and Transition
Support for all young people and their
families

e No5 - Partnerships in practice

e No6 - Promote Local Transition Support
Networks

www.dest.gov.au/schools/catspoems/poems.htm

For more Information contact :
George Camilleri at the Commonwealth
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There are 3 pilot projects in WA;
e Mercy College
¢ Swan Alliance
e BTG
Deliverables Focus:
e Learning Pathways Plan (LPP) for all young
people in the identified schools.
e Engagement of Parents.
e Tracking especially those who have left
school and not made an effective transition.
e Support for Teachers and Professional
Development Package.

Department of Education, Science and Training
on

ph: 9464 4144

Email: george.cailleri@dest.gov.au

www.dest.gov.au

Partnership Outreach
Education Model (POEMS)
Pilot Program

Teachers
Career

Responds to the following Recommendations in
“Footprints to the Future™
e No 21 - Delivering relevant education and
training to young people who are unable to
participate in mainstream education.
e Engaging young people in community
learning environments.
e Responding to recommendations requiring
a ‘joined up’ approach.

There are 2 POEM Pilots in WA at:
e VIP Plus - Victoria Park, RTO, indigenous
youth worker, 15/42 students.
e Joondalup Youth Support Scheme —
Joondalup, accommodation, substance
support — 12/36 students.

www.dest.gov.au/schools/catspoems/poems.htm

The Jobs Pathway Program
(JPP)

14-19 year olds

Program to assist 14-19 year olds make a smooth
transition through school and from school to further
education, training or employment.

More information available through:
http://jpp.dest.gov.au

Enterprise Education e Teachers Identifies models and innovative approaches to Information available on:

Initiatives e Career Development ‘best practice’ in Enterprise Education in Australia www.dest.gov.au/schools/enterprise/index.htm
Practitioners

School — Based New School — Based New Apprenticeships enable Information available on:

Apprenticeships e Teachers students to gain a vocational qualification while www.newapprenticeships.gov.au

Career Practitioners

continuing school studies.

Privately Produced
Initiatives

Good Universities Guide

Students intending to

Covers university education, both undergraduate

Information available on:
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study at University

and postgraduate courses.

www.thegoodqguides.com.au

e Teachers
e Career Development
Practitioners
e Parents
JIG-CAL e Teachers A program that assists students to identify career Available through private purchase by Career
e Career Development interests and aptitudes and possible future career Advisors.
Practitioners paths.
OZJAC e Teachers OZJAC brings together information on all accredited | More information available on:
e Career Development courses in Australia, links courses to jobs, and jobs | www.curriculum.edu.au
Practitioners to industry. OZJAC is widely utilised in schools.
Career Builder-Career e Teachers Career Builder — is an integrated computer assisted | More information available on:
Solutions e Career Development career exploration and planning tool, to help
Practitioners students identify their strengths and preferences www.careersolutions.com.au
and make well considered further study, career and
lifestyle decisions. Career Builder identifies likely ‘at
risk’ students/clients who may require extra help.
Career Development Tracker — is a complete career
development management tracking system that
enables the career counsellor to track student
progress, view and print career reports and action
plans and easily update progress records and print
destination reports. It allows for instant ‘linking’
between the student/client’s interests and
preferences and compatible organisations and
contact people.
Self- Directed Search — o All The Self Directed Search (SDS) is a self-directed, Information available on:

Meredith Shears

self-scored, and self-interpreted vocational
counselling tool which is used worldwide.

www.acer.edu.au

Card Sorts- Career Values &
Motivational Skills

Targets:

Adolescents; and
Adults

Provides insights into both values and motivation.

www.acer.edu.au

Work Aspect Preference
Scales

Useful for year 10 and
upward.

Identifies what students want from work, which type
of training is likely to be of value to them or whether
they should change jobs within a particular
occupation.

www.acer.edu.au

Rothwell Miller Interest Blank
(Revised)

Teachers

Career Development
Practitioners
Students

Provides a measure of comparative interest in 12
work fields: outdoor, mechanical, computational,
scientific, persuasive, aesthetic, musical, social
service, clerical, practical and medical.

www.acer.edu.au
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Career Beliefs Inventory -
Krumbolz

path flexibility. It also identifies what changes a
person is willing to make to increase job satisfaction
and measure the student’s motivation to succeed.

e Teachers Creates new opportunities by looking at what the www.acer.edu.au
e Career Development student considers necessary for career happiness,

Practitioners measures factors that influence career decision
e Students making, including control, responsibility, and career

CAREER RESOURCES — 24-5-05

KITS & MANUALS

RESOURCE CONTENT / PURPOSE PRIMARY AUDIENCE SUPPLIER
Work Readiness Work education, explores self and work o Kids at risk DET: ph 92644111
Kit issues. e Year9/10

Portfolio preparation e People starting career
programmes & a bit nervous
about what to do
ReCap Very informative package e People need help organising DET : ph 92644111
Provides ideas for career activities, a career programme.
programming & resources o Staff
e Years 9 & 10
Training Contacts —government, schools, TAFE, e Careers staff Training information
Education & apprenticeships, labour market, programs for Centre
Employment people with disabilities, Aboriginal/Torres Ph: 1800999167,
Resource Strait Islander, ex-offenders, migrants, finance (Possibly on line now)
Manual etc
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UWA, ECU, Course handbooks Secondary/staff ¢ Individual post school
ANU, Notre options

Dame & other

Uni’s. School of

Mines, TAFE,

Business/Tourism

Colleges, etc

Rural Skills New apprenticeships, booklet CD and DVD Year 10-12 e Emma Kiffin-Peterson ph:
Australia Kit on types of apprenticeships and Traineeships 93594000

Australian Information kit —organisations, applications, Leavers/staff e Ph; 1800331292
Volunteers countries www.australianvolunteers.com
Programme

Apprenticeships
and Traineeships

Includes fact sheets on apprenticeships,
resources, ASBT, regional info etc

Staff and upper school

DET Corporate
Communications and

Career and Marketing Ph: 92644111

training Guide

Australian Careers advisors guide, applications, CD’s, Year 10 -12 e Ph: 131901 or

defence force aviation kit, booklets etc www.defencejobs.gov.au

Academy

(ADFA)

Local Careers available in local government Year 10-12 e Dept of Local Govt and

Government includes activity sheets, disc, pay scales, regional development
qualifications etc ph: 92171555

Post School A program for school leavers with disabilities Year 12 e Mark Crofts Ph: 94269273

Options

Program

WOW —West 30 sets of papers on Wed, 75 cards, CD, use Year 10-12 e Lynne Cahill ph: 94823717

Australian for careers and VET subjects.

nNwspapers in

Education
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Chase your
dreams — Steve
Waugh

Video, CD, worksheets, interactive,
Biographies of high profile sportspeople,
goal setting, roadblocks, employability skills
etc

Teachers, classes year 9-12

DEST ph: 94644000
Or 18 00682133

BOOKS

RESOURCE CONTENT / PURPOSE PRIMARY AUDIENCE SUPPLIER
Job Guides — e Helps identify occupations that relate to interests. ¢ Kids who have no idea what e DEST ph: 94644000
also on CD e States education and training needed for they want to do Or 18 00682133
particular occupations www.jobguide.dest.gov.au
¢ l|dentifies training institutions
e Easy to read
Streetsmart- ¢ Includes leaving school, sexual health, money, e A must for all upper school e Countrywidemedia
(Blue Light) car, legal, leaving home, healthy body and mind kids Ph: (03) 99370200
etc
School Diary e Student organisation e All students e ‘My diary’- Get

positive production.
Ph: 94473164
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Jobs in... set of
8 vocational
books

Each focuses upon a particular industry eg law,
science, tourism, media, IT, sport, health etc
Each book details a range of different
occupations and outlines job, and education and
training needed.

e Year9&10

e Burrows Educational
Ph; (08) 82701226

Setting Your
Sights — set of 3

Techniques for learning to Learn
Develops personal skills

e Teacher resource
e set of 3 books

e User Friendly
Resources
Ph: 1800553890

Just the Job

An A — Z of Career Choices
Worksheets that inform about different aspects of
each job

e Year9

e User Friendly
Resources
Ph: 1800553890

Worldskills
Australia — skill
up ‘04 (&disc)

Details education, training, case studies in many
different trades

e All students looking at

apprenticeships

e DEST ph:1800682133

What Jobs Pay

Comparison of the Australian job market by

e Secondary students

e Rodney Stinson fax:

2004-2005 occupation and by age. Icludes tables, graphs, (02) 99593960
hours worked etc

Chalkface Set of 4 books on life skills, practical e All secondary students e Mentone Educational

Project communication skills, careers and what now. UK Centre ph: (03)
but can be adapted. 95533234

T.L.P.S. Professional development for staff to broaden Secondary teachers and VETis branch

Teacher in their skills and knowledge in different administrators Ph: 2645165

Industry industries.

Placement

Careers 1 on 1 discussion, advice to students all students Schools

Councillor

Parent Evenings Varies from dissemination of trends, quals, Parents and students Schools

apparent/trainees, guest speakers, course
selections etc
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Centrelink

One stop shop for commonwealth services for
employment assistance, registrations, access
to computers, advice on Abstudy, Austudy etc

Upper school and leavers

Geraldton or
ph; 132490
www.centrelink.gov.au

TAFE

Post secondary study option, catering for
Certificate courses to Advanced Diploma
courses.

Courses of study, discs are available

Secondary students

Central West
Ph; 1800672700

Job Network

Can visit — offer guides to job seekers,
resource kit for career counsellors, career tips

Secondary plus leavers

Geraldton contact
Centrelink or ph:136268

Sandra Barnsley
‘Your Image’

Practical workshops for students on the power
of image, colour, dress, style, impressions etc

Secondary students

Ph: 93171186

POSTERS

RESOURCE CONTENT / PURPOSE PRIMARY AUDIENCE SUPPLIER

Do you enjoy Identifies occupations that are linked to subjects e All secondary year levels o DEST ph: 94644000

or are you studied at school e Kids who have no idea what Or 18 00682133

good at ... Groups occupations into 4 levels of education and they want to do

- Set of 20 training

“Bullseye” Easy to read

posters & A4

cards

Industry Posters Highly visual, cartoon like images of a huge range e All students e DEST ph: 94644000
of occupations within each industry Or 18 00682133
Range of industry specific posters
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Workposters e Set of posters and worksheets on self esteem and e All secondary students e Ph: (03) 98301966
values including team work, respect, achieving etc or email
info@workposters.c
om
GAMES
RESOURCE CONTENT / PURPOSE PRIMARY AUDIENCE SUPPLIER
The Real Game e Career based role play games e Early to late adolescence e CEAWA - email
Series : e Provides an interactive overview of work and (Years 7 — 10) info@ceawa.org.au
- Make It Real life using “realistic” situations, scenarios & Or David Carney at
- Real experiences Aquinas College
- Be Real e Facilitators provide guidance to small groups of e Www.ceawa.org.au
students

PROGRAMS

RESOURCE CONTENT / PURPOSE | PRIMARY AUDIENCE SUPPLIER
Change Makers e Enterprise and careers education e All students e Schools, District offices and communities
linked with communities
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National
Industry Skills
initiative (NSI)

Under the National Industry Skills
Initiative, Industry in partnership
with DEST, have produced career
products and career resources,
such as the ONtrack CD- Rom,
providing information about
career pathways in the industry
sectors.

More information available
through industry specific
websites:

Electrotechnology -
www.electrotecfutures.com.au

Rural - www.ruralskills.com.au
Automotive Retail -
www.autocareers.com.au

Manufacturing -
Www.aigroup.asn.au

Commercial Cooking -
www.chef.org.au

e ph:1800642798

Enterprise
Education
initiatives

Identifies models and innovative
approaches to ‘best practice’ in
Enterprise Education in Australia

Teachers

e DEST ph: 94644000
Or 18 00682133
www.dest.gov.au/schools/enterprise/index.htm

School Based
New
Apprenticeships
/ Traineeships

School — Based New
Apprenticeships enable students to
gain a vocational qualification
while continuing school studies.

Staff and students

e |nformation available on:
www.nhewapprenticeships.gov.au

JIGCAL A program that assists students to e Year 9-12 e Available through private purchase by
identify career interests and Career Advisors
aptitudes and possible future
career paths.

OZJAC OZJAC brings together e Year 9-12 e More information available on:
information on all accredited www.curriculum.edu.au also available with
courses in Australia, links courses video hire from Career Info Centre
to jobs, and jobs to industry.

OZJAC is widely utilised in
schools.
Engineering the Photovoltaics and solar Energy, e Year11-12 e Lisa Cahill ph: (02) 93854018

Future- CD

Renewable Energy Engineering
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School Leaver e Schools collect info on student e Leavers e DET Steve Doneti ph: 92644111
Program destinations —local and state

On line e A computer program for students e Year 10-12 e Worksafe ph: 93276777- or
Worksafe to work through different hazards www.safetyline.wa.gov.au

Certificates

and rules in different Industries

VIDEOS /DVD’S

RESOURCE CONTENT / PURPOSE PRIMARY AUDIENCE SUPPLIER
Job interviews e Provides clear guidelines for a successful e Year 10 preparation for SWL o SIDE
interview. interview Ph:1800642300

Uses scenarios to compare an unsuccessful
one with a successful one.

e Kids who have never
experienced the interview

e Discusses qualities being looked for by situation

employers
Try it for 5 — e Collection of 5 minute videos and personal e Parents & secondary e Faye Glancy at Westone
Series profiles exploring a range of 30 occupations. students ph:92295330

http://wpc.westone.wa.gov.au/

Choices — TV e Real life stories, interviews, commentary on e Parents and secondary e Faye Glancy at Westone
Series many jobs, paid and unpaid, values and life students ph:92295330

long learning http://wpc.westone.wa.gov.au/
Twenty First e Covers recent trends and developments, job e Year 11 Career and Industry e Video Education Australia

Century Jobs prospects, emerging industries and pathways Awareness, Work Studies Ph: 1800034282
etc.
ADFA — Army ¢ Insight into a part time career in the Army e Secondary students e Ph: 131901 or
Reserve (DVD) reserve www.defencejobs.gov.au
Pathways e A series of approx 70 short interviews, e Year10 e Faye Glancy at Westone

commentary , discussions, employability skills
etc with a range of career profiles

ph:92295330

http://wpc.westone.wa.gov.au/
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New To The
Job

OH &S

Year 10 prep for SWL

Worksafe
Ph:93278777

Job Seven stages of applying for a job including Year 10 e Faye Glancy at Westone
Applications- where are the jobs, can | do this job, writing Year 11 Career and Industry ph:92295330
The Road to your resume, applications and selection Awareness, Work Studies http://wpc.westone.wa.gov.au/
Success criteria, interview and knock backs.
Real Smart Deals with promoting and accepting one’s Year 9 e Video Education Australia
about Girls’ body. Ph: 1800034282
Body Image
Real Smart Deals with promoting and accepting one’s Year 9 e Video Education Australia
about Boys’ body. Ph: 1800034282
Body Image
Video - various A huge range of industry based videos All students ¢ Information and Careers
Centre
Ph: 1800 999 167
or 92246506
The Road to Discusses the changing job scene including All students e Video Education Australia
Work pace of change, rise in part time and casual, Ph: 1800034282
increase in women, increase in services, areas
of job expansion and decline in
manufacturing sectors.
What 21+ century jobs, employability skills, Year 10-12 e Video Education Australia
Employers personal attributes, assessing your Ph: 1800034282
really Want employability, improving your employability
Introducing the Tourism is now Australia’s biggest single Upper school e Video Education Australia
Tourism export earner- Video includes the types of Ph: 1800034282
Industry tourism, changes in the industry, career

opportunities etc

DVD “On track
Real Skills Rural
Future”

Rural careers and primary industries

All secondary

Ph: 1800647798 or
www.ruralskills.com.au/ont
rack
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DVD “The Next Leaving school to go to Uni —timetables, e Year10-12 e Ph; Kerri Hilton 94573203
Stage” study, part time work, contact hours, using a
diary, independent learning etc
RESOURCE CONTENT / PURPOSE PRIMARY SUPPLIER
AUDIENCE
Job Search Detailed information about getting Job seekers www.jobguide.dest.gov.au
Guide a job — skills, abilities, preparation,

applying for work, job interviews,
coping with knock backs, etc...

Year 12 — What
Next?

Information to help with planning
for post school education and
training

Year 12

e DEST ph: 94644000
Or 18 006821330r
www.yearl2whatnext.gov.au

Homework,
Review or
Study? The
Mystery
Unfolded

Includes the differences between
homework, review and study and

offers different techniques for each.

All secondary
students

e Kalbarri DHS
Ph; 99371051

Job Outlook

Analytical and statistical
information about a huge range of
occupations, job prospects, current
and future trends, wages etc

Senior students

e Department of Employment & Workplace
Relations DEWR or (02)61215900

School Leavers
Guide

Sent to students upon completion
of year 12

Outlines the next stages of life,
offers contacts

Year 12

e Barry Hasse
Ph:1300301876
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Chamber of Industry specific booklet and disc All students Careers Info Centre on 1800999167
Mineral and (pretty visual)
Energy (& disc) covering all occupations in the
mining industry
Investing in A guide for the job seeker wanting Year 10 -12 e Apprenticeship and Traineeship Support
Your Future to become an Network
Apprentices or Trainee. 1319 54
CCl Employfast A list of registered Apprenticeships Year 10-12 e Ph: 1800224224
Hot Options and Traineeships by Industry plus
an information service
No Shame Job- Aimed at indigenous students, Years 10-12 o DEST
careers in health, scholarships etc or 18 0068213
www.yearl2whatnext.gov.au
How to Get Aimed at indigenous students Years 10 -12 e DEST Ph: 180068213 or email
Yourself a Job, wamarketing@dewr.gov.au
handy hints
TAFE Pathways brochure, courses, career Years 10-12 e TAFE
handbooks quiz, career options, applying to
TAFE, which TAFE?
Getting A Job Career information about: finding a Year 11 Career and o DEST
Future job, employers perspective, Industry Awareness, or 18 0068213
Directions applying to advertisements, letters, Work Studies www.dest.gov.au/schools/careers/ciproducts.htm
resumes, portfolios Job seekers
Series of 9 worksheets are available
| can Do That Checklists for identifying personal Years 9 -12 o DEST or 18 0068213
Too - Future skills www.dest.gov.au/schools/careers/ciproducts.
Directions htm
(How to count
your work
skills)
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Parents Help
with Careers —
Future
Directions

Issues teenagers will face during the e Parents and o DEST

high school years.
Suggestions how parents can help
children make career decisions

students

Guardians and

or 18 0068213 or www.dest.gov.au

BROCHURES

RESOURCE CONTENT / PURPOSE PRIMARY AUDIENCE SUPPLIER
Leaders in Working together to support schools, career e Parents and staff e DEST
Careers advisors, teachers, parents and community or 18 0068213 or

www.dest.gov.au

Occupational Various industries —health, mining, retail, e Year 10-12 SWL e National
Health and construction primary etc dealing with workplaces, Occupational Health
Safety compensation claims, types of injuries yearly and Safety
Fact Sheets comparisons etc. Commission
(NOHSCQ)
Lara Morgan PH:
(02)6291000
Occupational An OHS guide for employers o Staff and employers e (NOHSQ)

Health and Lara Morgan
Safety PH: (02)6291000
Student work
placement 1
Apprenticeships A set of 20 different sheets on a range of e Year 9-12 e Workplace Connect
- Traineeships apprenticeships/traineeships including “What is ph: 1300656461 or
Fact sheets being a bricklayer, a boilermaker, a business 1300760099
administrator, call centre operator etc all about”,
and “what is involved in each of the jobs™.
Labour 4 sheets covering types of employment, making a e Year10-12 e Dept of consumer

Relations Fact
Sheets

compliant because of unsafe products, REVS —
buying cars and boats

and Employment
protection
ph: 1300304054
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Training e A set of 12 brochures on pre-apprenticeships, e Year10-12 e Light Manufacturing

Opportunities apprenticeships, traineeships in different light industry council

in Light industries — cabinet making, floor covering, canvas

manufacturing and sail, soft furnishings, footwear, dry cleaning

Industry etc

Autocareers e St of brochures on the automotive industry in e Year 10-12 e Automotive Training
panel beater, auto electrician, motor mechanic, Australia
apprentice motor mechanic, vehicle painter Ph: 1800442266

Guide to resources — Prepared by Helen Slater 2008






Useful Websites related to

Resumes, Employment, Education and Training and Careers

Employment
Www.monster.com
www.careersonline.com.au
An excellent Aust site offering career research, resume and job hunting tips, vacancies, job guide, workshop to help you
choose a career
www.citb.org.au
www.getajob.com.au
www.bluecollar.com.au
www.newapprenticships.gov.au
information on apprenticeships and traineeships
www.newapprenticeships.gov.au
Www.gas.dcci.com.au
www.seek.com.au
www.careerone.com.au link to job alert
recruitment and career management
www.nacinfo.com.au
www.jobsearch.gov.au
Aust jobsearch- search for jobs on a national vacancy database-advertise a vacany, find a job, post your resume
www.jobsearch.com.au
http://jobsearch.gov.au
http://jobs.chr.com.au
http://jpp.detya.gov.au
www.employment.com.au
employment-career and jobsearch
www.centrelink.gov.au
A government agency delivering a range of commonwealth services
www.recruiting.wapol.gov.au
WA Police recruiting
WWW.wa.gov.au
state government information includes website below www.joblist.com.au
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www.drake.com.au
www.excite.com/careers/
www.hays.com.au
www.itjobs.fairfax.com.au
www.jobnet.com.au

Education and Training
www.trainingon line.com.au
www.jep-australia
www.edna.edu.au
www.veco.ash.org.au
www.gite.com.au
www.ecef.com.au
www.qut.edu.au
www.uqg.edu.au
www.gu.edu.au
www.tafe.net
www.tafe.wa.gov.au
TAFE handbook-WA
http://naap.detya.gov.au
www.equ.edu.au

Resumes and Careers

www.curriculum.edu.au/ozjac
www.myfuture.edu.au

Information on occupations, training, demand and pathways.

Australia’s career information service.

www.workplace.gov.au

workplace and careers information

www.mycareer.com.au

employment, job search and career management

www.dest.gov.au

Department of Education, Science and training provides information on careers and further education.
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www.jobguide.thegoodquide.com.au

The Aust job guide, allows you to search occupational profiles by industry, interest and index
www.futurefinder.com.au

personalized career planning on line, courses and career options for school students, lists open days and career related
events and has links.

www.jobguide.dest.gov.au
http://jobguide.detya.gov.au

www.thesource.gov.au

Information and services for young people
www.monster.com.au

http://defencejobs.gov.au

Defence forces

www.seek.com.au

www.yahoo.com.au

www.jobjuice.gov.au

left school and looking for a job-information here
www.tpguides.gov.au
http://getaccess.westone.wa.gov.au

WA online career information
www.getaccess.wa.gov.au

career, employment, trainig information and guidance
in WA

www.careers.gov.au

www.ccjobs.com.au
www.apprenticeships.training.wa.gov.au

a guide for employers, apprentices and trainees
www.yearl2whatnext.gov.au
www.tourismtraining.com.au

0OZJAC

Volunteer

www.volunteersearch.gov.au
www.volunteering.org.au
volunteering Australia
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www.michaelpage.com.au

Other

www.reachout.com.au

State and regional information, assistance and referrals for young people going through tough times
www.safetyline.wa.gov.au

worksafe WA

www.workcover.wa.gov.au

workcover WA

www.doplar.wa.gov.au

wageline services

www.wagenet.gov.au

wages, award conditions, employment conditions, workplace agreements, State and Federal awards
www.jobsearch.dewrsb.gov.au/joboutlook

Information on occupations,demand, avberage weekly earnings, training, vacancies etc
www.hreoc.gov.au

Australian Human Rights and Equal Opportunity Commission
www.aacc.org.au/locateCounsellor.asp

or phone 1800222390 to speak to Australian Association of Careers Counsellors

Most of these sites have links to even MORE pages..........
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Career Information Websites

CAREER PLANNING

RECOMMENDED

www.jobguide.dest.gov.au

After all this searching .... This site shows links to many of the sites listed elsewhere. | would recommend it as a great starting
point.

RECOMMENDED

www.getaccess.wa.gov.au

This site gives relevance to learning with interviews from people in many types of careers. There is good current information on all
different types of jobs including the most information appearing anywhere on trades. (possible exception www.nolimits.com.au )
Information is constantly updated.

www.drake.com.au

Contains National Employment Forecast (produced quarterly), also a breakdown for each state. Interesting site to keep up to date
with current employment trends. Compares industry areas and types of employment (casual, contract, full time etc). Printable pdf
format. Other links include resume builder, jobsearch etc.

http://www.degreehunt.com
Instant links to degrees and tertiary qualifications in all states of Australia.

www.employmentdirections.net.au
Information and advice you need to make your way in the world of work. ‘We are LOCAL, we are FREE, we CAN help’ Includes
School Leaver Program and Parents as Career Partners.

www.futurefinder.com.au

Personalized Australian career planning on line, you have to register but it is free. You can have a look first though. Seems to have
quite set pathways however there is instant email if you have unanswered questions. Interesting to note the site advertises Public
Education.

www.hg.org.au
Headquarters is located in Leederville WA. This Youth Friendly Organisation is devoted among other things to various VET
training, Work for the Dole Programs and the Arts. Inspirational site well worth a look.

Guide to resources — Prepared by Helen Slater 2008




http://www.jobguide.dest.gov.au/�

http://www.getaccess.wa.gov.au/�

http://www.nolimits.com.au/�

http://www.drake.com.au/�

http://www.degreehunt.com/�

http://www.employmentdirections.net.au/�

http://www.jobguide.thegoodguide.com.au/�

http://www.hq.org.au/�



www.jobjuice.gov.au
A portal with links to many other sites listed here but in a basic non-threatening format. Left school and looking for a job?
Information here.

www.tafe.wa.gov.au
Career quiz, study tips, parent advice, teacher advice, user friendly with good links to government departments.

www.wa.qov.au
Links to an excellent youth friendly site, which among other things has a section on career moves with links to government
initiatives, WA Training Information Centre, TAFE and Joblinks.

www.yearl2whatnext.gov.au
Fast facts and quick links for students. A guide to help students plan post school education and training.

APPRENTICESHIPS & TRAINEESHIPS

RECOMMENDED

www.nolimits.com.au

Fantastic WA Building and Construction Industry site. Should be compulsory for all students to explore and open their eyes to the
possibility of a future in this dynamic industry.

RECOMMENDED

www.apprenticeships.training.nsw.gov.au

The West Australian site on Apprenticeships and Traineeships. Investing in Western Australia’s future. All required information or
links to can be found here.

www.nacinfo.com.au
New Apprenticeship Training Information Service. Opens to links in your state. All relevant information on Apprenticeships,
Traineeships and SBT’s for employers, students and jobseekers. WA investing in WA's future.

www.newapprenticeships.gov.au
Sections for students, job seekers, employees and careers advisors.
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JOBSEARCH

RECOMMENDED

www.careerone.com.au

Jobsearch site. Good section on Career resources. Advice on many different aspects of employment which are not usually
covered. ie Ask Kate, Inside your Industry, Getting a Job, On the job, Dollars and Sense. A fascinating site, user friendly, and in
laymans terms.

www.jobs.wa.gov.au
Gateway to information about employment opportunities within the government of WA, the states biggest employer. Police,
nursing, teaching and WA government sites. Careers, Youth Traineeships (under 25), Intersector.

www.seek.com.au
User friendly job search site, allows you to search for specified jobs in defined areas.

www.mycareer.com.au
As well as a job search site there is information on covering letters, resumes, interviews and articles.

VOLUNTARY WORK

www.volunteersearch.gov.au
As the name suggests you can search for voluntary work in your area.

WAGES AND EMPLOYMENT CONDITIONS

www.docep.wa.gov.au
State awards and agreements wages and conditions.
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www.hreoc.gov.au
Australian Human Rights and Equal Opportunity Commission.

www.safetyline.wa.gov.au
Department of Consumer and Employment Protection, includes links to WorkCover, Thinksafe Worksafe and Smartmove (online
Worksafe certificates).

www.wagenet.gov.au
Federal awards and agreements wages and conditions.

www.workplace.gov.au
Australian Government site soon to be redeveloped to improve access to information and services relating to Employment and
Workplace Relations in Australia.

OTHER USEFUL SITES FOR STUDENTS

www.centrelink.qov.au
Multilingual user friendly. Information on payments while studying or training. Information for school leavers, career planning,
looking for work fact sheets, allowances etc.

www.greencorps.com.au
Youth development training program for people aged 17 — 20. Regional and rural areas fro secondary students and unemployed
youth.

www.reachout.com.au
Excellent site covering issues for youth, includes personal issues, stories by young people, state and regional information, and
where to get assistance.

www.thesource.gov.au
As well as information on career advice, getting a job and starting a business this site is a useful resource on many youth issues.

TEACHING TOOLS

www.curriculum.edu.au
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Site for educators; resources, projects, everything you ever wanted to know and more including careers education, links Australia
and worldwide with useful state listings.

www.curriculum.edu.au/ozjac
Australian Courses and Careers Database. Free trial.

www.dest.gov.au
Complete and comprehensive guide to Department of Education, Science and Training. From Careers to Higher Education to
Apprenticeships, its all here. If anything this site is a little slow possibly because there is just so much information.

http://pts.dest.gov.au

The VET Priority Places Programme (VETPPP) assists;
e People with a disability
e Workers aged 45yrs or older
e Parents entering or reentering the workforce

http://jpp.detya.gov.au
Jobs Pathways Program — very basic information about the Jobs Pathways Program. Easy to access related links. User friendly.

www.drake.com.au

Contains National Employment Forecast (produced quarterly), also a breakdown for each state. Interesting site to keep up to date
with current employment trends. Compares industry areas and types of employment (casual, contract, full time etc). Printable pdf
format. Other links include resume builder, jobsearch etc.

www.edna.edu.au
Education Network Australia. Resource site contains toolboxes as a teaching resource. Courses are not accredited but can be if
arrangements are made first with TAFE.

http://flexiblelearning.net.au
Everything you ever wanted to know about the Australian Flexible Learning Framework. Sections for teachers, can be printed in
pdf format.

www.hays.com.au
Claims to be Australasia’s largest specialist recruitment agency. 7" largest in the world. Career advice, career wraps, working
overseas, interview tips etc, Useful information for career teachers.
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www.myfuture.edu.au

Australia’s national career exploration system, helps people make informed career choices. Easy to use and has section where
you can assist others. Career facilitators guide. You can choose an occupation and follow it through to training, wages, labour
market, trends and even check out where jobs are currently available.

www.nolimits.com.au
WA Building and Construction Industry site. Should be compulsory for all students to explore and open their eyes to the possibility
of a future in this dynamic industry.

www.tafe.nsw.gov.au
Career quiz, study tips, parent advice, teacher advice, user friendly with good links to government departments.

www.tpguides.gov.au
Training Package Implementation Guides by ANTA.

www.15istooyoung.wa.gov.au

15 is too young to stop learning. Interesting site containing the background paper, consultation papers, forums and feedback on this
government initiative.
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Action Plan for Career Development for Aboriginal Youth

2008 / 2009

Challenge Identified

Date

Action needed

Strategies Employed

Staff Responsibility

Support required

S5 Delivering Better
Services

Increase in number of
students completing Year
12 or recognised Voc ed
training

F1 Fairness and
opportunity

Increase in education for
Aboriginal students

Engage students in being an
active participant in the
planning of their future

Use data to identify when

students are choosing to leave

school.

Use the Real Game to guide
discussion, and provide entry
point for career and transition

planning with yr 7/8.

ACLO’s and Careers
Advisors with support from
RVECS

Area 3

Improve transition
through school to work or
further education.

Targeted approach to
Careers education for
Aboriginal youth.

Leadership students involved in

Real Game
Engage the ACLO’s to have
appropriate career

conversations with students with

student pathways survey.

RVEC to train AEO’s,
Aboriginal Education co-
ordinators in using the real
game






Challenge Identified | Date | Action needed Strategies Employed Staff Responsibility Support required

Retention rates Engage students in transition | Early commencement VET in RVEC, Career Advisors.
Drop off 10-11 planning through short stage 5 to give students some
11-12 courses at Tafe. early Vocational training that will

engage them to stay on at
school into Senior School.

Subject Selection Issues Information on VET subjects | Parent evening workshop RVEC, CLO'’s, Aboriginal
and courses needs to be VET information delivered to Consultants, Career
distributed to parents. Youth Excel co-ordinators. Advisors.

In clusters of schools.

T VET and SVET good Information on VET subjects | Parent evening workshop RVEC, ACLO'’s, Aboriginal
match for regional and courses needs to be VET information delivered to Consultants, Career
demands distributed to parents. Youth Excel co-ordinators. Advisors.

LCP links Liaise with LCP’s to provide

support for Indigenous students
appropriate work placements
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This Guidebook is one element of What Works. The Work Program.

It will work best if you have access to the other elements

e digital materials contained on the CD-ROM in this book, and on the website
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e The Workbook.
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| {eCOHC| |at|On of the Indigenous and non-Indigenous peoples of

Australia is not a moment or a single event. It requires a larger change in attitudes and practices.
Education, in its broadest sense, is the primary way in which this will be achieved.

Formal education and training will play a crucial role. We all have responsibilities to help ensure this
process is successful.

The fundamentals

If outcomes for Indigenous students are to be improved

e they must be given respect

Self respect and respect from others is more basic to learning than any other factor. The high
incidence of terms like ‘self esteem’, ‘self-confidence’ and ‘pride’ in successful work on improving
outcomes for Indigenous students is no accident. They are starting points for becoming an effective
learner — more fundamental than literacy and numeracy skills — and there is much ground to be
made up here.

e their cultures and the relevant implications of those cultures must be respected

Cultural dispossession is a terrible thing. It can reduce people to shadows, a state of near invisibility.
In the situation of Indigenous students, the case is clear. Aspects of their cultures must be recognised,
supported and integrated in the processes of education, not just for their own success, but for the
general quality of Australian preschools and schools.

e they must be taught well

Reports of successful practice could be read as lengthy descriptions of good teaching practice; not
especially exceptional, but applied with commitment and a determination to achieve success for all
involved. Good relationships, trust, flexibility, individual concern and problem-solving, perseverance,
thoughtful observation and careful investigation of ‘best’ teaching strategies and possibilities,
knowledge of students’ backgrounds: that is what good teaching is. This is what teachers can do.

e and they must participate consistently.

As evidence has demonstrated so emphatically, the business of improving outcomes is a shared task.
Regular attendance and consistent participation are key ingredients by which improved outcomes
will be achieved. In some cases, additional support and encouragement from school personnel, from
parents and carers and from other members of communities will be essential for this to occur.

The time for making improvement a reality is now.





Welcome

As a profession, teachers in this country have had great successes, achievements on a massive
scale, of which we can be proud.

These achievements have provided near universal basic literacy. This wasn’t always the case.
A great leap forward occurred in the second half of the 19th century; and it was teachers who
were responsible. Closer to the present and within the career lifetimes of many teachers working
today, another giant stride occurred. In 1950 fewer than half of the Australian population had
any secondary education. Today around 75 percent participate to the end of Year 12.The school
curriculum has expanded, professional craft knowledge has grown and expectations risen to
accommodate and provide for a vast new cohort of students. Teachers have been responsible.

But another step, just as challenging, is required. About 20 percent of the population miss out
on the benefits that formal education provides. This matters to us all. It has been reliably
suggested that more than 90 percent of students who fail to successfully complete Year 10 will
be dependent on government welfare support for the rest of their lives — not good for them,
and not good for the health and well being of our society.

Indigenous young people are significantly over-represented in this group.

— O o - e T e






The background

What Works. The Work Program is a set of materials for those working in schools — part of
the national effort designed to improve outcomes for Indigenous students.

It provides some information about that effort and, more importantly, provides advice and
information about how improvement can be achieved and gives examples of contemporary cases
where this is occurring.

It consists of three elements: this Guidebook, a set of digital materials and a Workbook. These
are meant to be used together but each has its own function.

The Guidebook provides an overview of the materials and most of the key points. If you would
rather stay clear of the digital world, it will get you started. However, it will also help you navigate
and work with the digital materials and it repeats some of the material they contain.

The digital materials have been used to store and provide access to a larger body of resources,
much of which has been drawn from case studies of successful practice. The CD-ROM will work
where Internet access is problematic. The essential difference is that the content of the website
is regularly expanded and updated and thus provides a larger and more contemporary repository
of resources.

The Workbook is meant to be used as a workbook. It provides an outline for taking action along
with some ideas and tools for doing so. A version of this can be found in the digital materials.

In short — The Guidebook for background, the digital materials for stories and examples,
The Workbook for direction.

The second edition

This second edition of these materials has been revised according to suggestions made in the
evaluations we have received from users of the first edition. The changes are not major, but if
people are working from the first and second editions at the same time there may be differences
in page numbering and so on.

One big difference is the inclusion of a sample of learning objects provided by The Le@rning
Federation, a national body responsible for the development of on-line learning curriculum
resources. The evaluation of these resources found that they were particularly helpful for
increasing the motivation, engagement and learning of all students. We believe that these
resources should be available especially for students most in need. As a result we have included
a sample of this very large resource on both the website and the CD-ROM in this edition of the
materials, and provided information about their use and where further resources might be
accessed. Please investigate these. You may find them particularly useful for improving levels
of numeracy and literacy and teaching scientific concepts.





The background

Where has it come from?

At its inception What Works. The Work Program evolved from the research and other
information derived from the Australian Government Indigenous Education Strategic Initiatives
Programme’s Strategic Results Projects (IESIP SRPs, see page 12). Since that time What Works
has been developed in an on-going way with the support and collaboration of senior Indigenous
Education administrators from across Australia and many other people involved with initiatives
in the education of Indigenous young people. Those directly concerned are listed in the credits
at the back of this book.

What is it for?

It is designed to help you as teachers and administrators to learn and, more importantly, to take
action in your own settings.

We know that the most effective action takes place institution-wide in order that there is
consistency evident in directions, practices and attitudes. But we also know that it is within the
power of all individual teachers to make a difference to the lives of the students with whom they
come into contact. Successful action which leads to improvement on any scale is a gain.

Who is it for?

People who work in Australia’s education institutions.

Action doesn’t always begin with the boss — the principal or team leader. But all the evidence
suggests that effective action is eventually led and supported by the boss. So it is intended as a
reference point and support for ‘bosses’ in education institutions across Australia.

But it is also, very specifically, for teachers. There are thousands of non-Indigenous teachers in
Australia who have had little or no contact with Indigenous people. There are likely to be just
as many who, when confronted by the task of teaching Indigenous students, are unsure where
to start or how to seek support. There are others who have some experience but would like to
do better. What Works. The Work Program is for all these groups.

Your school may not have Indigenous students enrolled. It is still important that your students
develop an informed understanding of Australia’s Indigenous peoples and their cultures, and of
the importance of the reconciliation process. It is an education we all need. While this is not the
direct focus of this package, you will still find interesting material here.

Indigenous students may be present, as they are in many hundreds of Australian schools, in small
numbers. In cases like this, it is possible that these students and their needs can be squeezed out,
lessening their chances of success. It is common that this just happens’ in the busy-ness of school
life and the wide range of matters which require attention rather than as a result of overt racism,
although, unhappily racism still exists in some quarters and must be constantly challenged.
Indigenous students should not be left to ‘tough it out’ on their own. They must be offered
appropriate support and assistance to help them achieve as well as they can.
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Your school may have a majority or a complete enrolment of Indigenous students, in which case
there will be other issues to confront. They may be matters as disparate as access to continuing
education, high and regular staff turnover, language or cultural issues. Some of the assumptions
about schooling which non-Indigenous Australians treat as conventional are likely to be
challenged.

In any of these cases, a job remains to be done — a job which is widely varied, challenging, long
term and, in the final analysis, enriching for us all. It is not an option to consider after everything
else is done. It is at the top of the list.

What Works. The Work Program contains information which we hope you find useful in
pursuing that task.

What’s in this booklet?

The next section provides some general background information. This may be well known to
you and you will certainly have been sent some of the documents referred to. But it may also be
useful for a quick reference source.

The third section (page 14) provides a framework for thinking about action. It is derived from
a number of sources which have been consistently confirmed in successful experience, research
and policy. The three pillars: cultural recognition, acknowledgment and support; the
development of skills; and consistent and engaged participation.

The fourth section (page 21) provides some advice about using these materials, with particular
attention to the use of the digital resources.





The national effort

Our people have the right to a good education. Our children need the skills, experiences and
qualifications to be able to choose their futures. Our communities need young people coming
through with the education and confidence to be effective leaders. We need young people who
can be advocates for our people, able to take their place in Australian society and still keep
their culture strong.

— The Department of Education, Science and Training Indigenous Education Ambassadors, a group of well
known Indigenous Australians.

The facts

Over the past 30 years, despite some public perceptions to the contrary, Indigenous
Australians have made a great deal of progress in education and training.

* Participation in early childhood and primary schooling has improved dramatically.

¢ Retention rates from Year 7/8 to Year 12 have shifted from under 10 percent in 1970
to nearly 40 percent in 2003.

e The very first Aboriginal tertiary students of Australian universities began graduating
in the early 1960s. In 2003 there were just on 9000 Indigenous students enrolled in
university courses.

e The participation rates of Indigenous 15-24 year olds in vocational education and
training have actually reached levels about the same as those for other Australians.

However there is still a long way to go. On average, Indigenous Australians ...

e are less likely to get a preschool education

* remain well behind mainstream rates in literacy and numeracy skills development
before they leave primary school

e have less access to secondary school in the communities in which they live
e tend to leave school much younger
e are about half as likely to go through to Year 12

e are far more likely to be doing bridging and basic entry programmes in vocational
education and training institutions and universities

e obtain fewer and lower-level education qualifications.

‘It is clear that more needs to be done to improve our people’s educational opportunities. It is
also clear we need to ensure that Indigenous Australian young people succeed in schooling
and have the skills to enjoy a more secure economic, social and cultural future.’

— The Indigenous Education Ambassadors
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Commitments to action

Ministers of Education

All State and Territory governments and the Australian Government work at a national level
through the Ministerial Council on Education, Employment, Training and Youth Affairs
(otherwise known as MCEETYA). MCEETYA recognises that Australia’s Indigenous people
are ‘the most educationally disadvantaged group in the community’ and has undertaken a
number of collaborative activities, particularly in the last decade, to address the educational needs
of Australia’s Indigenous people. These activities include implementing the National Aboriginal
and Torres Strait Islander Education Policy (1989) which is included in this Guidebook.

At its meeting in March 2000, MCEETYA considered the Report of its Taskforce on Indigenous
Education. The Taskforce identified a number of issues that are impeding the achievement of
educational equality.

e There are lingering perceptions in some quarters of the Australian community that the gap
in educational outcomes between Indigenous and non-Indigenous Australian students is
‘normal’ and that educational equality for Indigenous Australians is either not achievable, or
if possible, only achievable over a long period of time (i.e. decades or generations).

e There is often a systemic lack of optimism and belief in educational success for Aboriginal
and Torres Strait Islander students.

¢ Education of Indigenous students is often not regarded as an area of core business in
education systems.

e Aboriginal and Torres Strait Islander teachers and education workers are often denied access
to facilities and services that other teachers and education workers take for granted and which
are ensured by legislation.

e Initiatives that develop more effective models of education which build on, replicate and
sustain progress in the achievement of equitable educational outcomes for Indigenous
students often fail to be implemented systemically and/or at the local level.

e While there is a widespread acknowledgment of a close relationship between low levels of
Indigenous educational outcomes and poverty, health, housing and access to government
services and infrastructure, mechanisms to address cross-portfolio issues for Indigenous
students are lacking.

In March 2000, MCEETYA agreed to undertake a third phase of work to accelerate progress
on these issues. This work includes the promotion and implementation of:

e a statement of principles and standards for educational infrastructure and service delivery
e a model for more culturally inclusive and educationally effective schools, and

e a framework for developing more efficient and effective cross-portfolio mechanisms.

The statement and the model, together with the MCEETYA Taskforce report and discussion
paper, have been published and circulated. If you do not have a copy, you can download one
from: <http://www.mceetya.edu.au/pdf/reportm.pdf>.

At the May 2005 meeting of MCEETYA, a one-day forum was conducted specifically to look
at strategies for improving educational outcomes for Indigenous students. The Ministers agreed
to make improving the outcomes for Indigenous students the top priority for MCEETYA for
the 2005-2008 quadrennium.

MCEETYA will establish a working party of senior officials, chaired by Western Australia, to
develop mechanisms of closer collaboration, improved funding arrangements and effective
programs to improve the outcomes for Indigenous students. The working party will consult with
Indigenous communities and will consider early intervention programs, retention strategies,
mentoring, teacher preparation strategies and local Indigenous community involvement.
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Australian Government

The Council of Australian Governments (COAG) has agreed to a ‘National Framework of
Principles for Government Service Delivery to Indigenous Australians’, recognising the need
for services to take account of local circumstances and to be informed by consultations and
negotiation with local representatives. The principles address:

e sharing responsibility

e harnessing the mainstream

e streamlining service delivery

* establishing transparency and accountability

e developing a learning framework, and

e focusing on priority areas.

COAG committed to Indigenous participation at all levels and a willingness to engage with

representatives, adopting flexible approaches and providing adequate resources to support
capacity at the local and regional levels.

Since 2003, the Australian Government has been working co-operatively with State and Territory
governments and Indigenous communities, in a number of sites around Australia, to trial whole
of government approaches to improving service delivery to Indigenous people.

The Department of Education, Science and Training (Australian Government) and the New
South Wales Department of Education and Training (NSW Government) are the lead agencies
for the trial being undertaken in the Murdi Paaki region in the far west of NSW. These agencies
in partnership with the new Murdi Paaki Regional assembly have been working to assist
Indigenous people of the region to build governance skills, identify priorities through community
planning, and implement shared responsibility agreements to take communities’ priorities
forward.

The other COAG trial sites and their Australian Government lead agency include:

e Wadeye, Northern Territory (Department of Family and Community Services)

e Cape York, Queensland (Department of Employment and Workplace Relations)

e Anangu Pitjantjatjara Lands, South Australia (Department of Health and Ageing)

e Shepparton, Victoria (Department of Employment and Workplace Relations)

¢ East Kimberley, Western Australia (Department of Transport and Regional Services)
e Australian Capital Territory (Department of Environment and Heritage), and

e NorthernTasmania (Department of Immigration and Multicultural and Indigenous Affairs).

On 5 April 2004, the Australian Government announced funding of $2.1 billion for Indigenous
Education for 2005-2008, an increase of 20.5 percent over the previous quadrennium. Existing
programmes have been reshaped to direct resources to initiatives that have demonstrably
improved outcomes, to give greater weighting of resources towards Indigenous students of
greatest disadvantage — those in remote areas, and to improve access to mainstream services,
especially for those students in metropolitan areas. An important part of the new funding
package is a strengthened performance framework, including the introduction of school
attendance benchmarks.

Indigenous-specific funding provided by the Australian Government is supplementary to other
mainstream funds and is intended for strategic interventions to accelerate Indigenous students’
learning outcomes.
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Indigenous Education Strategic Initiative Programme (IESIP)

The Australian Government is providing $680.1 million over 2005-2008 under this programme.

IESIP Strategic Results Areas

Over $519.9 million is being provided to continue supplementary recurrent assistance to
education providers for Indigenous students. Supplementary funding will continue to be paid
on a per capita basis for Indigenous students in government and non-government education
providers across the preschool, school and vocational education and training sectors in remote
and non-remote areas.

IESIP Strategic Initiatives

$129.7 million will be provided for ongoing and new strategic initiatives and special projects to
support and improve the educational outcomes of Indigenous students, particularly Indigenous
students in remote areas. The major initiatives for 2005-2008 include:

e Dare to Lead — making the difference
e the What Works project
e theYachad Accelerated Learning Project, and

¢ the National Accelerated Literacy Project, supporting scaffolding literacy in the Northern
Territory, the Aboriginal Independent Community Schools of Western Australia, the Catholic
Education schools of Tjurabalan, Western Australia, and Shalom Christian College,
Queensland.

Indigenous Education Direct Assistance (IEDA) Programme

This programme is the major direct assistance programme that provides targeted funds directly
to Indigenous students, to schools and to parent school partnerships and education institutions
to improve education outcomes. Total funding for IEDA for 2005-2008 will be $289.5 million,
an increase of $31.07 million, or 12 percent, over funding for 2001-2004.

IEDA has been significantly reshaped for 2005-2008 to accelerate improved outcomes for
Indigenous students based on evidence of what works. Tuition assistance for Indigenous students
is better targeted and whole of school approaches have been introduced from 2005. It provides
the following.

¢ In-class tuition to more than 45,000 students. It is targeted at Indigenous students who do
not meet Year 3, 5 and 7 national literacy or numeracy benchmarks but schools have some
flexibility in the use of funds for tutoring Indigenous students between Years 1 and 9 not
meeting the relevant literacy and numeracy curriculum outcomes levels for their age.

e Intensive tutorial support in the first year for students who must leave their remote
community to attend school (a new policy proposal to commence in 2006).

e Tuition for Indigenous students in Years 10, 11 and 12 to improve retention rates and
Year 12 outcomes is mostly delivered after school.

e Tuition for tertiary students through bulk funding arrangements with tertiary institutions to
help improve Indigenous outcomes.

e Support for whole-of-school intervention strategies including Parent School Partnerships
Initiatives which encourage Indigenous parents and communities to work with schools to
tackle entrenched localised problems. The aim is to improve attendance, literacy and
numeracy outcomes, retention and Year 12 completion rates.

¢ Continuation of homework centres to encourage Indigenous students to complete their
homework and develop independent study skills.
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Leaders of Principals’ Associations

In June 2000, at a conference conducted by the Australian Principals’ Associations Professional
Development Council (APAPDC), the four peak Australian Principals Associations made a
series of commitments to generate and support efforts to improve educational outcomes
for Indigenous students. These commitments have recently been reaffirmed by each of the
four Association’s leader.

The ‘taking it on’ phase of the Dare to Lead initiative has now been completed with nearly
double the anticipated number of schools and organisations signing up for this most laudable
effort. Now comes the ‘making the difference’ phase, the time when schools put into place
programs that will improve the life success options of Indigenous students across Australia.
The State and Territory school leader professional associations will play the vital role in
coordinating the resources provided by the DEST through APAPDC which are aimed at
assisting schools to utilise the resources being provided to teachers in performing their
professional duties. There is perhaps no greater challenge facing Australian educators today
than that of improving Indigenous outcomes across the nation, but it is a challenge that we,
as Australians for Australians, must overcome. We have agreed to ‘take it on’. Now it is time
to ‘make the difference’.

— Ted Brierley: Chair APAPDC; President, Australian Secondary Principals Association

The Australian Primary Principals Association (APPA) is delighted that DEST has
committed funding for Stage 3 of the Dare to Lead project. The fact that the sign up figure
during Stage 2 has far exceeded expectations speaks volumes about everyone’s commitment
and passion to improve the learning outcomes of our Indigenous students.

Signing an agreement though is the easy part and only the beginning of the journey. Making
a genuine difference is the hard part and it is only by all of us working together that we will
achieve this.

APPA pledges its total commitment to the Dare to Lead project Stage 3. We accept the
challenge to ‘make the difference’.

— Leonie Trimper: President, Australian Primary Principals Association

Making a difference is what actually matters! Results are what we are judged by! The
resources of DEST, the coordination, leadership and professional development of APAPDC
and the willingness and work of those in schools is required for this great challenge.
Galvanising local communities into action with quality leadership will lead to results. Let’s
‘make the difference’!

— Malcolm Lamb: President, Association of Heads of Independent Schools of Australia

The APCSSA remains fully committed to supporting the Dare to Lead initiative. Many
Catholic schools around Australia have been established to meet the needs of communities
with large numbers of Indigenous students. Not surprisingly, a significant number of Catholic
schools have also joined the Dare to Lead coalition — a trend replicated across a variety of
states and territories and across different education sectors. APCSSA continues to
acknowledge the need to improve educational outcomes for Indigenous students. To do so is
in keeping with principles of justice, equity and reconciliation. I commend the work done by
all involved in the initial phases of Dare to Lead. For many of us in school leadership the vital
first step has been to ‘take it on’ and to join the coalition. The very real challenge remaining
for us all is to ‘make the difference’ for our students as we continue to support the Dare to
Lead project.

— John Aldous: Chairperson, Association of Principals of Catholic Secondary Schools of
Australia
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The goals of the National
Aboriginal and Torres Strait
Islander Education Policy

Involvement of Aboriginal and Torres Strait Islander people in
education decision-making

1.

To establish effective arrangements for the participation of Indigenous parents
and community members in decisions regarding the planning, delivery and
evaluation of preschool, primary and secondary education services for their
children.

To increase the number of Indigenous people employed as education
administrators, teachers, curriculum advisers, teachers’ assistants, home-school
liaison officers and other education workers, including community people
engaged in teaching of Indigenous culture, history and contemporary society,
and Indigenous languages.

To establish effective arrangements for the participation of Indigenous students
and community members in decisions regarding the planning, delivery and
evaluation of post-school education services, including technical and further
education colleges and higher education institutions.

To increase the number of Indigenous people employed as administrators,
teachers, researchers and students’ services officers in technical and further
education colleges and higher education institutions.

To provide education and training services to develop the skills of Indigenous
people to participate in education decision-making.

To develop arrangements for the provision of independent advice for Indigenous
communities regarding education decisions at regional, State/Territory and
national levels.

Equality of access to educational services

7.

To ensure that Indigenous children of pre-primary age have access to preschool
services on a basis comparable to those available to other Australian children of
the same age.

To ensure that all Indigenous children have local access to primary and secondary
schooling.

To ensure equitable access for Indigenous people to post-compulsory secondary
schooling, to technical and further education, and higher education.
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Equity of educational participation
10. To achieve the participation of Indigenous children in preschool education for a
period similar to that for all Australian children.

11. To achieve the participation of all Indigenous children in compulsory schooling.

12. To achieve the participation of Indigenous people in post-compulsory secondary
education, in technical and further education, and in higher education, at rates
commensurate with those of all Australians in those sectors.

Equitable and appropriate education outcomes

13. To provide adequate preparation of Indigenous children in preschool education
for the schooling years ahead.

14. To enable Indigenous attainment of skills to the same standard as other Australian
students throughout the compulsory schooling years.

15. To enable Indigenous students to attain the successful completion of Year 12 or
equivalent at the same rates as for other Australian students.

16. To enable Indigenous students to attain the same graduation rates from award
courses in technical and further education, and in higher education, as for other
Australians.

. To develop programs to support the maintenance and continued use of
Indigenous languages.

. To provide community education services which enable Indigenous people to
develop the skills to manage the development of their communities.

. To enable the attainment of proficiency in English language and numeracy
competencies by Indigenous adults with limited or no education experience.

. To enable Indigenous students at all levels of education to have an appreciation
of their history, cultures and identity.

. To provide all Australian students with an understanding of and respect for
Indigenous traditional and contemporary cultures.

Note: Elements of the Adelaide Declaration on National Goals for Schooling in
the 21st Century (1999) are also highly relevant. The ‘Declaration’ can be viewed
or downloaded from <http://www.dest.gov.au/schools/adelaide/index.htm>.
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A framework for action

It is necessary to have a framework for thinking about and shaping action which might be
effective for improving outcomes for Indigenous students. This section of the Guidebook is
intended to provide a resource for that purpose.

There is a powerful consistency in views expressed over time through research, policy and
practice about ways and means of doing better. (They appear, for example, in the goals of the
relevant National Policy on the preceding pages.)

They have had varying emphases at different times and places. Work to combat racism is an
example. The inclusion of Aboriginal and Torres Strait Islander Studies in the curriculum is
another, which evolved into the inclusion of Aboriginal and Torres Strait Islander perspectives
across all areas of learning. Encouragement of participation in decision making has been a long-
standing issue. But these are means to an end, and that end is success in conventional terms for
Indigenous students.

As noted, this project evolved from work conducted on the Australian Government IESIP
Strategic Results Projects (SRPs). With many other sources, they have provided an evidence
base for a framework for action.

The report about the SRPs, What works? Explorations in improving outcomes for Indigenous students
and its summary form What has worked (and will again) are in wide circulation. They can also be
downloaded from the ACSA website at <http://www.acsainc.com.au/pages/atsiedpubs.php>

This short summary is included here for those who have not encountered them.

What were they?
In December 1997, the Australian Government launched a series of Strategic Results Projects
(SRPs) related to education and training for Indigenous students.

Around $13 million was provided to State and Territory government and non-government
preschool, school and VET sectors for a range of short (one year), sharply-focused initiatives
related to literacy, numeracy, vocational education and other areas of education and training
delivery.

Those submitting for projects were asked to address the question — What changes to education
and student support delivery practices will result in improved Indigenous student learning outcomes
within a relatively short period of time?

There were 83 SRPs, focusing on a wide range of topics (and, frequently, more than one)
including:

e home to school transition

e transition from the primary to secondary years

e supporting students in the secondary years

e older students re-entering education and training

e student mobility
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* building skills in early childhood education

e literacy in Standard Australian English

e Indigenous languages

e using information and communication technologies
° numeracy

e arts education

* vocational education and training (VET) in schools
* VET in colleges, and

e training in the justice system.

They ranged in scale from small single-site operations to large systemic initiatives. Thirty-one
projects operated at more than one site (approximately 320 sites across Australia in total) ranging
from inner urban areas of capital cities to remote outback areas. Approximately 3800 students
were directly involved.

The work was not conducted in ‘exceptional circumstances’, meaning carefully controlled and
favourable situations. It was carried out in ‘normal’ preschools, schools and training institutions,
under conventional conditions.

The strategies adopted could not be generally described as innovative or unusual, although, in
context, they may have been both. The results were achieved by people working more intensively
with strategies that are widely familiar, that could be described as conventional good practice
and that are readily portable to other similar contexts.

One of the initiative’s distinctive features was that each project was required to set targets for
achievement, and to establish baseline data from which results could be measured. Each project
reported in these terms.

What were the results?

e The general objective of the SRPs was achieved. Providers of education and training did,
in fact, ‘demonstrate that improving Indigenous student learning outcomes can occur in a
relatively short space of time through concerted efforts’, across a very broad range of projects
in varied locations and contexts.

At the time of writing the report final performance data were available for 60 of the projects.
Forty-one of these (68 percent) achieved or exceeded their targets. Eleven (18 percent) either
achieved or exceeded one or more of their targets but not the complete set, or achieved them at
one or more sites but not at one or more other sites. Project work was continuing at six of these
sites, with the expectation that further gains will be made.

Eight of the 60 projects (13 percent) did not achieve their contracted goals, but five of these
achieved what they actually set out to do (e.g. the development of courses, programs or teaching
materials).

e The results were achieved in areas closely aligned with national targets for Indigenous
education. The major emphases were: improved attendance rates, improved grade
progression and completion rates; improved rates of secondary completion and articulation
to further study or training; participation and completion rates in vocational education and
training; and acquisition of skills in literacy in Standard Australian English and numeracy.

Levels of achievement were evenly spread across these topics; that is, there were no particular
areas of success or failure. L.ocation factors appear to have had little impact on levels of project
achievement, although there were a small number of cases reported where students at more
remote sites in the same project did not achieve the same level of improvement as students at
sites that were less remote.
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e The project performance targets ranged in levels of ambition. The largest group, however,
established benchmarks for improvement in performance or participation which were in line
with local, state/territory or national rates for non-Indigenous students, reflecting the core
goals of the national Aboriginal and Torres Strait Islander Education Policy.

e There were many project outcomes unrecorded by the formal performance indicators. They
are very diverse, but their dominant theme was the evident growth in self-confidence and
engagement among the students involved.

The central messages

e Through concerted effort, it is possible to significantly improve Indigenous student learning
outcomes.

e The SRPs’ results were achieved by people working more intensively with strategies that are
widely familiar, could be described as conventional good practice, and are readily portable
to other similar contexts.

e The things that did matter were clear targets and monitoring processes, adequate resources
but, above all, a firm belief in the prospect of success and a will to make it occur.

Before turning to strategic solutions, it is important to acknowledge the nature of the problems
Indigenous students have confronted in the past and might still be confronting in achieving
success.

The problems

We know why Indigenous students don’t succeed as well as other Australians in education. This list
from an article by Dennis Mclnerney in the Australian Fournal of Education outlines them clearly.

... the comparatively recent introduction of English language, literacy and Western education
to Aboriginal peoples; the pedagogic inexperience and cultural unpreparedness of teachers
for working effectively in Aboriginal education; lack of continuity of education due to rapid
teacher turnover in Aboriginal settings; low and irregular attendance of Aboriginal students;
lack of parental understanding of and commitment to formal education; lack of role models in
our community and in the media embodying positive education and career pathways for
Aboriginal peoples; the downward spiralling cycle of poverty, unemployment, and social
disintegration; health problems tied to inadequate housing and economic circumstances;
differences in learning styles; cultural resistance; entrenched prejudice impacting on all
spheres of life and entrenched institutional racism; low expectations on the part of teachers
and policy-makers in education and training (1991: 155).

There are obviously background contextual issues which need to be addressed. One author notes
the difficulty of separating ‘educational issues from problems of individual and community
health, housing and sanitation, employment and economic independence, and the social and
cultural alienation which pervade these [Aboriginal] communities’ and suggests that they need
to be tackled concurrently (Tomlinson, 1994).

There are two issues here which emerge consistently in discussions.

The first is generalising from the worst case and making that a universal proposition. It should
be remembered that generalising and stereotyping are among the serious afflictions suffered by
Indigenous peoples. It should also be remembered that, as the case studies in these materials
illustrate, even in the most challenging of circumstances, some students do succeed.
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In this light, Chris Sarra, as Principal at Cherbourg State School in Queensland, demonstrated
that dramatic student outcomes could be achieved in a relatively short period of time through
the implementation of some simple strategies. He began with consolidating a school vision
around creating high expectations and valuing Indigenous staff and community members.
Intensive work was undertaken in the school to establish a collective belief about what the school
wanted for their students and what had to be done to achieve it. It was clearly identified that
effective learning and teaching which embraced and reinforced their children’s Indigenous
cultural and social context was the foundation that would underpin the change required. The
approach recognised the substantial impact that a teacher has on the development of a child’s
self-identity, confidence and self-esteem. Coupled with a new culture of high expectations, every
opportunity was taken to build positive relationships with both parents and the local community.
Once the new school vision was established, the other major challenge was to change the
children’s beliefs about what they could achieve,

In our school it seemed that historically teachers were in the habit of accepting under-
achievement as an ‘Aboriginal thing’. This is dangerous and has to be addressed as it can
clearly have the effect of children subscribing to the same negative perceptions of who they
are’ (Young and Black and Deadly: Strategies for improving outcomes for Indigenous students
ACE Practitioner, Perspectives Paper no. 5, p. 7).

The second is that it is very easy to find reasons why something can’t be done. One which crops
up frequently is — no employment opportunities, so why go to school? And it is an issue, a real
issue, but there are other important reasons for becoming educated besides getting a job.

Finding reasons why nothing can be done in education leaves all involved in a disposition of
waiting — waiting for infrastructure to be put into place, waiting for employment to pick up,
waiting for the right moment and the ideal circumstances when it will all come together, so that
then we can move forward.

The information that can be drawn from these case studies and the SRPs’ work suggests a
different way of looking at the issue: there is no panacea for improving outcomes for Indigenous
students, but in circumstances that will never be ideal there are obvious opportunities for making
significant incremental gains, right now.

There is a third issue which has deeper implications and is less easily resolved. There are parts
of the country where, at the least, the cultural orientation of communities does not sit
comfortably with the nature and demands of conventional formal education. It is outside the
range of this work to reflect on forms of education which might be derived explicitly from more
traditional Indigenous cultures and that have outcomes which do not appear in the relevant
official documents.

It might appear that the choice of whether or not to participate in mainstream education is
illusory. It is legally required to certain ages, and even in remote communities it is an accepted,
and in many cases well-enjoyed, part of growing up. It does provide access to employment and
the material advantages that ensue, and it is a choice made by several hundreds of thousands
of Indigenous Australians in all parts of the country. And yet the choice is also made not to
participate, because school may be a site of failure and of constant battles with non-Indigenous
authority.

The decision about what sort of education is right for their children must, finally, be left to
Indigenous parents and communities.
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The solutions
If students are going to succeed, the minimum requirements, reflected in national targets, are:

e skills which are fundamental to succeeding. In Australian schools these include literacy in
Standard Australian English, and numeracy

e consistent attendance, which is frequently based on the sense of security, comfort and
confidence they have in school environments

e consistent engagement, which is frequently based on realistic and meaningful challenge and
a sense of capacity to rise to that challenge. This also means completion of required work.

If education is going to have a purpose which gives meaning to the effort required, it must
provide accessible pathways to futures which are valued in further education, training or
employment.

The three central avenues for action which recur are:

e cultural recognition, acknowledgment and support

¢ the development of requisite skills, and

e adequate levels of participation.
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These three factors are not separable for two reasons.

First, success is genuinely derived from a partnership of the parties to the educational process — student,
Jamily, community, institution. Cultural support, recognition and acknowledgment can only be
achieved by active and effective relationships between Indigenous communities and those who
work in schools. Both parties have a role to play. The development of requisite skills will evolve
from teachers’ high expectations of students and the skill and, especially, the sensitivity with
which they approach their work. Support, even in limited forms from home, will aid this process.
Adequate levels of participation will only be achieved by active encouragement from home and
the provision of a welcoming and accepting climate in the institution.
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Second, holistic approaches are essential. The absence of any of these three components will
seriously impair the likelihood of progress. For example, it will be fruitless to have an excellent
literacy program if students are not attending school. Equally, if students are attending, quality
programs are required for progress to be achieved.

Respect for and understanding of Indigenous cultures are fundamental prerequisites for
improving the levels of achievement of Indigenous students. Success will not be achieved without
recognition of the cultural factors which may impact on that success; nor will it occur without the
consent, approval and willing participation of those involved.

Making institutions more ‘culturally-friendly’ in genuine and thorough-going terms is not just a
matter of flying the Aboriginal and Torres Strait Islander flags although, who knows, that might
be a starting point. It is a lived experience that has at least three central elements.

The establishment of good personal relationships and mutual trust

Racial harmony is hardly universal in this country, and relationships operate against a larger
background of cultural misunderstandings, unmet promises and dispossession.

It can also be forgotten what a personal process education is for all concerned. Good
communication, genuine negotiation and predictability and consistency are based on the quality
of personal relationships. The significance to success of good personal relationships between
institution and community personnel cannot be over-emphasised.

Flexibility

Where cultural values differ in significant ways, all parties involved need to be flexible. One of
the major impediments to the educational success of Indigenous students is an unwillingness
by school personnel to modify any arrangements — pedagogical, structural, organisational —
on the basis that success must be achieved in precisely the same way, and by precisely the same
means, as other students. There must be some room to move at the edges of this process. Minor
modifications can make major differences.

Localisation

There are many different routes to the same goals; and contextual factors (personnel, place and
history among them) count for a great deal.

The problems of delivery of Western-style formal education in remote communities have been
widely discussed, and sometimes as though they reflect the realities across the board. But the
vast majority of Australia’s Indigenous people do not live in remote communities. They live in
the towns and cities of the eastern seaboard and the south-west. More than half live in New
South Wales and Queensland, most in urban settings (nearly 20 percent in Sydney and Brisbane
alone). They come from different family groups and may or may not have strong traditional
links with the area in which they live. They may be deeply urbanised with life styles which
are very similar to those of non-Indigenous Australians. Educators and trainers must be clear
about the wishes of local communities and soliciting advice and support which will be effective
in context.

Attention to these three factors produces ‘strong’ forms of cultural inclusion.
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Over the years a considerable amount of attention has been paid to ideas about learning styles
which might be specific to Indigenous students. Some of those which are best-validated are
mentioned below. However the general principles of good education seem to apply as widely to
Indigenous students as they do to any others.

Good education
assumes all learners can and will succeed
makes its demands clearly known

includes explanations of the purpose and value of what is being learnt and efforts to ensure
that they have meaning for the student

provides a series of well-structured steps relevant to the competence and background
knowledge of students

searches for strategies to which students will respond
provides a maximum of explicit guidance and modelling
provides opportunities for practice, and consistent useful feedback

accommodates variations in pace, and pays special attention to the needs of students who
don't get it first time, and

includes a level of intensity and manageable challenge.

Focusing effort

Research and experience have consistently confirmed the centrality of skills in literacy in
Standard Australian English (SAE) and numeracy to success in formal education — for all ages
and across learning area boundaries.

Some of the biggest challenges come in contexts where few, if any, students have English as a
first language and where there are few social or economic demands for its use. But a more
common need is the requirement for code-switching to modify dialectal variations of English
to make it more ‘correct’ in school terms. Success comes from acknowledging and accepting
dialectal differences and teaching the variations in SAE explicitly. This is an essential alternative
to describing students’ everyday language use as ‘bad’ or ‘incorrect’.

Content

There are many different ways of finding culturally relevant ways of teaching content and skills
which are common across the country.

There is an increasing range of texts and courses which reflect Indigenous students’ life
experiences and aspirations, but it is always true that increasing the cultural relevance of
curricula requires getting to know students and their cultures better, and being sensitive to their
capacities and interests.
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Teaching practice

Intensity: Smaller class sizes, work with small groups and individuals, and thoughtfully-
constructed grouping practices that provided for re-entry to mainstream classes are likely to
have a significant impact.

Achievable steps: High expectations of success need to be translated practically into achievable
stages that are explicitly taught. Planning on an individual basis of what is to be achieved in
terms of skills, and how, is another approach to the same end. Successful achievement of
developmental steps should be noted, celebrated and, where relevant, accredited, promoting a
sense of competence and mastery.

Working cooperatively: Working cooperatively (as opposed to individually) in conventional
classroom situations is a factor which figures prominently in research related to preferred
learning styles of Indigenous students.

Expanding the range of media through which learning occurs and increasing its level of ‘practicality’:
Examples in the case studies range from taking, or being taken by, young children on bush trips
to older adolescent students working on building sites. There is a strong indication that this is
one of the significant issues in the value accorded to arts education and the use of information
and communication technologies. This is the reason why we have included a sample of The
Le@rning Federation’s digital ‘learning objects’ in this package (CD-ROM and website).

The contribution of the presence and example of Indigenous teachers and other education workers to
the development of students’ skills must be noted. Where these ‘school’ skills are seen and reinforced
as being valuable, they are far more likely to be regarded as such and more likely to be acquired.

Regular attendance is an ongoing issue, but there are three key points for focusing on issues to
deal with participation:

e school preparation and entry
e the first few years of secondary school, and

e pathways to further education, training or employment from the middle years of secondary
schooling.

Context has an important influence on these issues. While remote communities may have high
levels of mobility among students, they also often report very high levels of attendance during
the primary years in schools which can be defining points of community infrastructure.
However, if young people wish to continue their education they are likely to need to seek it
elsewhere. Access is the issue.

In rural areas and cities where Indigenous students are more likely to be a minority group, the
central issue is departure during the secondary years. Several factors appear to be at work: the
loss of the pastoral intimacy which is characteristic of primary schooling; skill levels stretched
past coping and hence an ever growing record of academic failure; an increasing incidence of
confrontations about behaviour; impatience with the passive nature of much schooling coupled
with influence from peers who have already left school; encounters with more aggravated forms
of racism; and a curriculum which becomes more abstract and less obviously relevant to the lives
of students.

19





What Works. The Work Program The Guidebook

School entry

Where there is access to pre-schooling, the factors which appear to pay dividends are ‘familiar
faces, familiar activities’: the presence of Indigenous staff or assistants; good communication
with parents, coupled with opportunities for parent involvement in ways parents find useful and
enjoyable; and well-established personal relationships and a climate which is ‘culture-friendly’.

Attendance

There is a very strong correlation between students’ achievement and attendance levels.
Common sense also suggests that attendance is the first and fundamental requirement in
achieving success in education. Little can or will happen without it.

Case management — or ‘dedicated customised support’ as it has been described — is one solution
which has worked. This includes home visits and other forms of community liaison; an emphasis
on personal contact with consistent follow-up where absence occurred; personal planning and
goal-setting; some work-related studies and experiences; support with academic work; linkages
(actual and/or electronic) with other Indigenous students in similar situations; and counselling
and mediation where problems were occurring. The underlying theory relates to developing and
supporting student motivation and developing in them a sense of what may be possible.

The use of alternative settings that, for a part of the week, become a ‘home’ for the students
involved has also been used successfully.

Engagement

Attendance is a crucial matter; productive engagement when attending is as important.

The strategy of increasing the level of contact between Indigenous adults (not necessarily
teachers) and young people in education settings has proven value. This has occurred through
extensive use of mentoring, but also by reducing class sizes and/or providing intensive one-to-
one or small group tutoring. The usefulness of information technology as a tool for fostering
engagement has also been noted.

Other strategies used to try to rectify this problem have long been familiar.

e The establishment of closer and less formal personal relationships between teachers and
students.

e The establishment of a more informal and less regimented climate.

e The provision of a larger role for students in negotiation of work.

e Teaching so that success can be regularly and obviously achieved.

1t is clear that schools must get direction and help on these issues from respected members of Indigenous

communities and from the influence of encouragement and support coming from those communities
operating as a whole.

20





The ideas behind the
nature of these materials

The design of these materials is based on a series of ideas about the features of effective
education for Indigenous students, coupled with notions about how schools function and how
the people who work in them might be helped to improve performance.

They are designed, not just for general interest or expanding professional knowledge, but for
taking action.

The structure

In terms of zaking action there are three main themes which, from all available evidence, appear
to occur in this sequence.

* Building awareness
e  Forming partnerships, and
e Working systematically.

All need to be in place.

Building awareness

The starting point is building awareness of the issues. This will not be appropriate in all cases.
There may already be a high degree of consciousness present. But until there is, the foundation
for effective work is not in place.

In the end, all education solutions are about people and their personal and professional attributes
— and attitudes. This is a theme which recurs constantly.

Schools are very busy places with a multitude of demands coming from many different sources
— the students, their carers, community groups, staff, institutional order and arrangements,
administrators located outside the school and governments. These demands are sometimes in
conflict; and even when they aren’t, choices have to be made which are the responsibility of
school personnel.

In this context priorities can be fluid and over-ridden by the demands of the moment. .onger
term achievements rely on ideas and attitudes which are embedded in principals and managers,
teachers and other working personnel. They will be the product of past experiences, a sense of
what is right and what should be done and, in the end, a sense of possibility ... and practicality.
In such circumstances what personal professional qualities are useful?

e A capacity and willingness to solve problems as they arise on a case-by-case basis.

* A high level of attention to the interpersonal aspects of student motivation.

e An ability to see past the idea or the process to the person, while still remaining focused on
longer term goals.

* Energy and perseverance.
* A confident and firm belief in the value of what is being done.

e And, a determination to succeed — to ‘find a way’.
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These materials are founded in the belief that these are not rare qualities in Australia’s teaching
workforce.

Forming partnerships

Schools exist to serve their communities. This self-evident fact is recognised in the partnerships
personnel working in them seek to make, sometimes with civic organisations, businesses or
sporting and other special interest organisations, very frequently with the parents and carers of
their students.

This happens everywhere, as a matter of course. Without the confidence of the community,
difficulties will inevitably emerge.

In the case of education for Indigenous students this is particularly important.

Their parents and carers have often had experiences of schooling which have been negative and
sometimes relatively brief. New ground is consistently being broken in education by young
members of Indigenous families — a challenge in any circumstances. There are new habits to
be acquired. Education institutions have their own types of arrangements and customary ways
of doing things which might be taken for granted, but they do have to be learnt. Apparently
conventional taken-for-granted things, like finding out where and how you get your lunch, what
a locker is for, what bells mean, managing timetables, selecting subjects and planning courses
of study have to be dealt with.

Indigenous students are most commonly in minorities, often quite small, in schools which means
that it can be easy to overlook their particular needs. Non-Indigenous staff can sometimes take
the view that ‘they treat them the same as any other student’, that is, any other non-Indigenous
student. Sometimes, where the level of pastoral care and interest is high, that will work; and often
it won’t. There is no substitute for an informed understanding of students’ backgrounds, in both
the particular and broad senses.

It has been noted above that: success will not be achieved without recognition of the cultural
factors which may impact on that success; nor will it occur without the consent, approval and
willing participation of those involved. Genuine partnerships are the way to resolve this issue.

Elsewhere in the materials, we note that this is the hard part of taking action. But it should also
be noted that it can be the most rewarding and enriching for all concerned. It is an essential step.

The materials provide a wide range of ideas and examples for making partnerships a success.

Working systematically

The education of Indigenous students suffers from ad hoc and sporadic efforts which might
work well for a while and then go off the boil. A teacher with a particular commitment and
interest might leave. Funding might be withdrawn from a program. A policy might be squeezed
off the list to be attended to.

What gets prioritised gets done. This means having in place a policy and a plan to implement
that policy. Responsibilities need to be assigned, targets established, and progress towards their
achievement monitored. Strategies need to be thought through and, professional development,
where necessary, and resources provided.

We know this, and we know that such procedures work. The substantial quality of education in
this country hinges on this knowledge.

The Workbook provides an outline for this process.
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The case studies

Case studies have some things in common with travel guide books. They are subject to the
perspectives of the sources of information and their writers; they are about what is, or was,
happening at a point in time. They may be influenced by aspirations rather than realities. They
can’t possibly provide a global picture of a situation with all the factors in place and visible.

There are plenty of examples of case studies intended to inform and inspire educational practice
and they may all suffer from those features. Schools, after all, are complex places, full of varying
stories and subject to constant change.

But we are confident that at the time of writing the case studies in these materials represent
solid information which has led to success for Indigenous students. We have used visits and
interviews, formal documents and research, and in some cases artefacts of student work to try
to build rich pictures which are still to the point and illustrate action other teachers and schools
have taken.

These case studies are snapshots of particular places at particular times and some of them are
a few years old now. People mentioned may have moved on or programs changed and, in at least
one case, the featured school does not exist as a separate entity any more. The cases remain,
however, as examples of successful practice and we hope others can learn from those
experiences. Feedback from users of the materials suggests that this is happening.

To accommodate some of the difficulties mentioned above, education and other case studies are
frequently ‘anonymised’. So they come from ‘Smithtown High’ and ‘Main Street Primary’ with
‘John’ and ‘Mary’ telling the stories. For reasons of authenticity, and with the permission and
collaboration of those involved, we have chosen otherwise. We would like you to appreciate that
these are real people in real circumstances.

The sources for the case studies have been schools and other organisations involved in our own
“What Works’ workshops, suggestions provided by people who administer Indigenous education
and training in various parts of the country and the IESIP Strategic Results Projects sites.

For reasons of time, manageability and representativeness of context, we have been selective
about those included. We have no doubt that there are many other schools which could provide
valuable stories and, in fact, in adding a further 20 case studies to the website since its initial
construction, that is just what we’ve found.

We initially grouped all the cases by major themes but since then, some of the new ones have
been added to other parts of the digital materials. Because of their popularity with users of the
materials and to make access to the cases easier, from July 2005 they will be able to be reached
directly from the first page of the What Works. The Work Program website.

Finally, those who helped in providing the case studies are noted in the credits. We owe them a
huge debt of gratitude. We were never disappointed, and often thrilled to experience first hand
the quality of endeavour and commitment as well as the sheer professional skill of this sample
of Australia’s teachers.
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Using the materials as a whole

As mentioned, this Guidebook provides some background and explanatory information.

The Workbook is a ‘stripped back’ support for action. You can write in it, you can copy pages
and use them. You can expand or revise the templates to make them suit your purposes. You can
answer the questions, tick off the checklists and so on. It is not something for the shelves. It
is meant to be carried round, referred to, shown and shared. We hope that it might become
dog-eared and tattered — sure signs of use.

The digital materials are intended to provide ideas and examples. They also repeat some of
the material contained in The Guidebook and contain a version of The Workbook.

The way you use them will depend on your circumstances. They are not designed to fit a series
of step-by-step sessions, but they could be used that way.

Their use will begin by someone in a school taking them up and deciding that something can
and has to be done. There will be a meeting, formal or informal, to discuss the issues they
present. This will be a good time to turn to The Workbook. Someone or a group of people will
scan the digital materials to see if they are going to be any use. They might bookmark particular
parts to go back to or for others to look at.

Then it will be matter of getting formal, setting about thinking and planning together about what
you are going to do. At this stage, work over the materials to see what will be of most use, note
suitable sections and put them into a shape that works for you in your situation. Think in the
medium term, say, over the course of a year. Don’t expect results immediately. This is a steady
process. Stability and sustained effort are just as important in learning processes as they are in
taking action.

Once you’ve got a ‘shape’, you could build the materials into your professional development
program as a whole staff activity, or use them for research and direction to support your work.

As you take action, they will remain as reference points for theory, practice and direction.
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Using the digital materials
(the website www.whatworks.edu.au and the CD-ROM)

Following is a map of this site. It was constructed to encourage users to work through the material in
a sequence. We still believe in the value of this approach. But to increase its value to experienced
users, from July 2005 the case studies will be directly accessible from the first page of the website.

Student
Health

Case studies

Improving
outcomes
in Literacy
Case studies

1. Ouir first priority

What'’s this site about?

— ‘We are the Indigenous peoples of Australia’
— Background, Credits

2. A matter of urgency

Good news: ‘The day the postie came. ..’
The facts ... a long way to go
Commitment to action

3. Taking action

— Very important points

Building awareness

— A conversation about building awareness

— The ‘Doors”: stories of beginning points

— Analysing the issues: three tools for analysis
— Extending your knowledge: resources

Forming partnerships

— Knowing your students, their families and their communities

— Indigenous people on site

—  Communities and networks for students

— Recognising and acknowledging students’ cultures and heritage

Working systematically
— A sequence of steps and advice for working systematically
(as in The Workbook)

4. Topics
Improving The Early The Middle The Senior Vocational
outcomes Years Years Years Pathways
in Numeracy
Case studies Case studies Case studies Case studies Case studies

The sources for the case studies have been schools and other organisations involved in our own ‘What Works’ workshops, the Dare to Lead
project, suggestions provided by people who administer Indigenous education and training in various parts of the country and the IESIP
Strategic Results Projects sites.

5. WW News

Sign up here to receive news by e-mail about What Works. The Work Program and its materials.

Both the website and the CD-ROM also include a sample of digital learning materials from The Le@rning Federation.
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How to use them

We know that Australian teachers are comparatively computer-literate. But we don’t know how
people use digital materials for professional development purposes and we’re not sure that
anyone else does either. It is possible that it is a very individual process.

However, we can tell you how the materials are planned for use, and that is at least once in the
sequence shown on the opposite page. This sequence appears to be important but we know that
some users will already be a good distance along it.

But if you work through the materials as a whole they will provide a thorough perspective on
what can be done, how some people are doing it and what you might do yourself.

Making the site work for you

To use the digital materials online you will, of course, need a computer with access to the
Internet. If you are working from a CD-ROM, you will need a computer with a CD-ROM drive.
Your monitor resolution should be 800 X 600 or better.

You don’t need to be a computer expert. You just need to be familiar with basics such as how
to use the mouse and how to navigate using Internet browsers.

System Requirements: Windows or Macintosh, Internet Explorer or Navigator, version 4 or
better. In several places, the Macromedia Flash Player is required. It is available free to download
from the link on the What Works. The Work Program website or Macromedia at:

<http://www.macromedia.com/>

The ‘continue’ and ‘back’ buttons
The ‘continue’ and ‘back’ buttons look like this:

\\ continue }J
4 back }

The ‘continue’ button takes you through the materials according to the suggested sequence. If
you don’t see a ‘continue’ button you are viewing a page which (while it may be important)
branches off from the suggested sequence. The ‘back’ button takes you back to the last page
you viewed.

Hyperlinks

As you probably know, you move from one page of the site to another, through the use of
hyperlinks. (The ‘continue’ and ‘back’ buttons are simple examples of hyperlinks.)

On this site, other hyperlinks looks like this: hy [ zerlink
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When you click your mouse on the hyperlink, it will take you to a new page. Sometimes, a small
‘popup’ screen will appear in front of the original page. These popup screens usually provide
additional information at some point in the text. To close a popup screen, just click your mouse
on the ‘close’ button, which looks like this:

close .

Sometimes hyperlinks can take you outside this site, to other Internet sites. When you click your
mouse on such a hyperlink, a new window will open on top of What Works. The Work
Program. When you have finished looking at the ‘new’ site, just close its window. (Of course,
if you are working from a CD-ROM and have no Internet access, then these sites will not be
available to you.)

The site map
Most pages in the site provide access to a site map. If you want to go to a particular part of the
materials, using the site map can be a quick way of getting there.

The search facility
The site provides a search facility, which can also be used at any time to help you find a particular
part of the materials.

A further use, however, is to locate pages within the site which relate to a particular topic. If; for
example, you search using the word ‘literacy’, the search will produce a list of documents related
to that topic.

Using ‘Bookmarks’ or ‘Favourites’

As you work with these materials, you might find that some pages are particularly important to
you, in your setting. Or, if you are working through the suggested pathway, you probably won’t
be doing it all in one sitting. When you come back to the work, how will you get back to where
you were?

In either of these cases, you can use the ‘Bookmarks’ or ‘Favourites’ functions in your browser
to make a note of any page you want to remember. Then it will be simple to return to it when
you want to. (This only works, of course, if you are coming back to the same computer! If you
use a different computer you might need to use the site map or search facility to get back to the
page you want.)

Printing pages from the site

At any time, you can use the ‘print’ button of your browser to print the page you are seeing on
your screen. (You must, of course, be connected to a printer!)

The format of the result will vary according to a number of factors, including the particular
browser you are using.

There are particular and obvious reasons, however, for wanting to print particular pages, such
as planning documents and discussion papers. Many of these have been designed to allow you
to download them to your computer. You can then save them and print them at your leisure or
use them as you like in your work.
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Pages such as these are available in ‘pdf’ (portable document format) or ‘rtf” (rich text format)
versions and buttons to get them look like this:

'/ document.pdf & }

~ document.rtf ® }

‘pdf’ documents open with software such as Adobe Acrobat which is available free to download
from the link on the What Works. The Work Program site or the Adobe website at:
<http://www.adobe.com/support/downloads/main.html>

‘rtf” documents can be opened with typical word processing software such as Microsoft Word
or Word Perfect.

The advantage of both of these formats is that they allow you to produce a clean, formatted
version of documents no matter what kind of computer or browser you are using.

Health and safety considerations

Finally, remember that whenever you are working on a computer it is good practice to make
sure you are seated correctly, with the keyboard and monitor set at an appropriate height
for you.

It is also important to take regular breaks away from the computer. Walking and stretching
exercises are highly recommended.

The Le@rning Federation’s digital learning objects

In this edition of the Whar Works. The Work Program materials a sample of The Le@rning
Federation’s (TLF) learning objects has been included on the CD-ROM and the website. We
encourage you to explore their use.

TLF is an initiative of the governments of Australia, the Australian states and territories, and
New Zealand. Its purpose is to develop high-quality interactive multimedia online curriculum
content for all students up to Year 10. By 2006, TLF will have produced many hundreds of
learning objects in six curriculum priority areas:

e Science — Years P-6, 9-10

e Mathematics and numeracy — Years P-9

e Literacy for students at risk — Years 5-9

e Studies of Australia — Years P-10

e TLanguages other than English: Chinese, Japanese, Indonesian

e Innovation, enterprise and creativity — Years P—10

Learning objects are small digital files containing ‘chunks’ of material, usually some mix of images,
written text, audio, and animation, and interactive tools like calculators, notebooks and ‘search’
and ‘point and select’ tools. They can be easily run on normal computers. They vary in nature,

but their purpose is to help teach some clearly-defined curriculum content/skills from the areas
above.

They have recently been trialled in a range of school contexts, including schools with a high
proportion of Indigenous students. The reaction from students and teachers has been very
positive. Kids find them fun, engaging and interesting — even when the topics are fractions
or place value. They like being able to work at their own pace; they like the colour, sound and
animation; they like the interactivity and the constant feedback.
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"Teachers have found them to be of value for:

* motivating and engaging students

* encouraging persistence

e practising and reinforcing what has been taught in other ways

e scaffolding learning through a wider range of perceptual ‘hand holds’ on the material (e.g.
some objects have sound which supports students with lower levels of literacy)

* diagnosing what students can and can’t do, do and don’t know
* expanding the range of learning options in the classroom, and
e providing modelling of things that can’t be done in the classroom (e.g. science experiments).

At one of the trial schools where all students were Aboriginal, the Year 5/6 teacher using the
objects said:

The kids all love them. They are very engaging. The use of computers in itself is a novelty in a
way it might not be for many other kids. The visual element is very powerful, and it's more of a
game rather than what they sometimes think of as learning. You can have too much of sitting
down and working with paper and pens in a classroom. It helps to break that up, and to
increase the range of learning activities. The kids value the independent way of working, and
I never have to keep them on task when they are on the computers.

Recent ABS data (2001, Catalogue 4713.0) indicate that while nearly 80 percent of Australian
10-14 year olds as a whole use computers at home, less than 30 percent of Indigenous 10—-14 year
olds do. This is most commonly a question of access and, in contemporary society, another
dimension of disadvantage.

These objects provide a way of developing computer skills and practice while learning something
useful academically at the same time.

How do you use them in class?

Obviously you need one or more computers on which the objects are installed and accessible.
Have a play with the objects yourself for a start, and it will be surprising if you don’t think
immediately of some uses to which they can be put.

We have seen them used in computer labs, in libraries and in classroom pods.

We have seen them used as one element of a set of activity stations, as a stand alone activity or
as one element of unit of work for a whole class, and as a major enhancement of distance
education.

Where do you get more, and more information?

Only a sample of what is available has been included. We have chosen objects and other digital
resources that are popular with teachers, that focus on foundation skills or that have an
Indigenous cultural component.

There are lots more where they came from. Each state/territory school education sector has a
Contact Liaison person for these materials who can be reached via the TLF’s website.

Go to <www.thelearningfederation.edu.au/tlf2/> then to ‘Collaborative networks’ under ‘About
TLF’. Near the top of that page you will see ‘Contact Liaison Officers’. Clicking that heading
will give you a list of current contacts, including one for your sector. Clicking on the name will
produce an e-mail contact.
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Credits

The What Works project and materials are funded by the Australian Government Department
of Education, Science and Training as a flagship strategic project for Indigenous education
2005-2008. This project complements and supports the Dare to Lead project delivered by the
APAPDC and also funded by the Australian Government.

The Project Team

The work was carried out by a team established for that purpose by the project partners, National
Curriculum Services (NCS) and the Australian Curriculum Studies Association (ACSA). Mike
Rowland and Joan Warhurst were the managers. Other members of the team: Geoff Ainsworth,
Professor Paul Hughes, David McRae, Kaye Price, Davina Woods and Vic Zbar.

This team was assisted by contributions from Andrea Harms (then with the Association of
Independent Schools of SA).

— Concept and principal author: David McRae.

Co-author and script: Geoff Ainsworth.
Website design and construction: Bruce Wood, Method Media, Port Adelaide, SA.
Publication design and layout: Allison Mortlock, Angel Ink, Kingston, ACT.

The case studies and related material were developed with considerable assistance from the
following people. Please note that while people may have moved, locations are accurate for the
period when assistance was provided. Some also sadly have passed away. Along with gratitude
for their help and friendship, we would like to express our deep respect for their lives and
broader contribution.

In the Australian Capital Territory

— Chris Harris (ACT Department of Education and Community Services)

— Trish Keller, Rosemarie Whitehead, Duncan Smith (Narrabundah PS)

— Frank van der Heide (Catholic Education Office, Archdiocese of Canberra and Goulburn)

— Barry Woolacott, Marie-Ann Holdich, Pam Garrett, Bill Begg, Chereta Stephan-Daylight
(Canberra College)

— Brian Gray, Wendy Cowey (University of Canberra)
— Michael Hall, Nick Harris and students (Lanyon High School)

In New South Wales

— Lyn Riley-Mundine, Pam Gill, Nicole Claverie, Nicole Simone (NSW Department of Education
and Training)

— Sue Green (Condobolin Pre School Centre)

— Colleen Haywood, Norma Stiles (Darlington PS)

— Paul Loxley (Bourke PS)

— Robyn Williams, Wendy Williams, Cliff Foley (Tharawal Local Area Land Council, Picton)

— Jo-Anne Kelly-Kilpatrick, Ren Perkins, Kevin Naden, Fred Kelly, Ron Naden, Andrew Smith,
Clive Ward (Djigay Centre, Kempsey Campus, North Coast Institute of TAFE)

— Gary Morris, Val March, Sara Bowden, Karren Graham (Booroongen Djugun College, Kempsey)
— Bernie Ingle, Suzanne Madden, Warwick Keen (New England Institute, TAFE NSW)
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In

Credits

Marea Moulton, Sue Plowright, Colleen Dixon, Craig Button (SERTEC, Bega)
Len Waters (Tamworth Homeless Support Service)

Maree Angus, Angela Skuthorpe, Robert Trapman (Brewarinna Central School)
Geoff Spears (NSW Department of Education and Training, Wagga Wagga)
Dave O’'Grady (Tolland Public School, Wagga Wagga)

Wayne McPherson, Timo Gobius, Mark Morgan, Mick Sullivan, Steve Cressey (Murrumbidgee
College of Agriculture, Yanco)

Simon Fletcher (Shepherds Park School)

Steven Harvey, Nolene Carr, Reg Barton (Courallie High School, Moree)

Eddie Pitt (LAECG, Moree)

Neil Mierendorff (Moree Technology High School)

Tom French, Cathy Duncan (DETYA, Moree)

Ron Sweaney (Queanbeyan High School)

Brian Giles-Browne, Craig Connell, Chris Simmons, Greg Summerhayes (Moruya Public School)
Dearhn Thomas, Joseph Ghassibe, Matt Brady (Bonnyrigg High School)

Jo-Anne Fahey (Consultant Aboriginal Education, Liverpool District)

Hugh Rutherford, Lyn Knight, Kim Daley, Debbie Day, Colleen Campbell, Karen Hall, Sharon
Blackwell, Yvonne Walsh (Kempsey South Public School)

Peter Cuskelly, Wayne Squires (Warialda High School)
Paul Britton, Nancy Johnson, Vicki Muscat (Queanbeyan South Public School)

the Northern Territory

Karmi Dunn, Bill Turner (NT Department of Education)
Bob Hale, Sheree Ah Sam, Tania Hill (Karama PS)
Julianne Willis, Helen Booth (Kormilda College, Darwin)
Al Yonovitz (Australian Hearing)

Queensland

Rob Barton, Kevin Sirris, Jacinta Newman, Yolanda Tognini (Education Queensland)
Janelle Balderson, Joan Marshall (Healy State School Murrijunda)

Steve Foster, Kay AhMat, Athe Walter Nona (Badu Island State School)

Kim Harrington, Morris Maker, Ken Elcock, Elgan Tobain (Central Queensland Institute of TAFE,
Rockhampton)

Philomena Downey, Tiga Bayles, James William (The ‘Murri School’, Brisbane)

Joe Kirk, David Harrison, Natalie L'Huillier, Bill Bultitude and others (The Koorana Cluster,
Ipswich)

Rosemary Bell, Di Peachey (Brisbane Catholic Education Office)

Chris Sarra, Jeff Anderson and community members (Cherbourg State School)

Peter O'Beirne, Hella and Graham McShane (North Rockhampton State High School)

South Australia

Jillian Miller (SA Department of Education, Training and Employment)

Julie Bishop, Bronwyn Parkin, Muriel O’Loughlin, Debbie Moyle (Salisbury North PS)
Richard Bunting (Portside Christian School)

Andrea Harms (Association of Independent Schools of SA)

Antonio Mercurio, Linda Clayton (Senior Secondary Assessment Board of SA)
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What Works. The Work Program The Guidebook

—  Will Morony (Professional Officer, Australian Association of Mathematics Teachers)
— Gail Donaldson (Immanuel College, Adelaide)

— Bob Lines and teachers at Wiltja Annexe, Woodville High School

— Sarah Betts, Denise Rigby-Meth (Augusta Park PS)

— Darryl Ashby, Sally-Ann Geddes, Stephen Carter (Port Augusta Secondary School)
— Jock Lawson (Aboriginal Education Teacher, West District)

— Darren Boyce, Lyn Coote (Crossways Lutheran School, Ceduna)

In Tasmania

— Anne French, Arthur Hamilton, Vicky Nicholson (Department of Education, Tasmania)
— lan Smith (Rose Bay High School)

— Rachel Quillerat

— Rosemary Callingham (University of Tasmania)

— David Billing (Kingston High School)

— Eleanor Scott, Di Cleary, Nola Lenthall, Andrew Cuthbertson (Rosetta Primary School)

In Victoria

— Angela Singh, Cath Healy, Kathy Johnston (Department of Education, Employment and Training)
— May Owen, Donna Griffen, Peter Pleasance (Corio South Primary School)

— Deidre Baksh, Lyn Thorpe, Amanda Williams (Northland Secondary College)

— Doris Paton, Lynne Dent, Karen Cain (Woolum Bellum KODE, Kurnai College, Morwell)

— Wayne Harradine (Home School Liaison Officer, Barwon South Western Region)

In Western Australia

— Bob Somerville, Ken Wyatt, Rosemary Cahill, Glenys Collard (Education Department of WA)
— Michael King, Richard Win Pe (Catholic Education Office, Perth)

— Sandra Brogden (Catholic Education Office, Broome)

— Anna Sinclair (Aboriginal Independent Community Schools)

— Pam Sherrard (Kununurra District High School)

— Mark Whisson (Karratha Senior High School)

— Camus Smith and Ann Campbell (Gumula Mirnuwarni project)

— Brendan Franzone, Herbert Howell (Wongutha CAPS, Esperance)

— Merv Hammond, Gary Malarkey, Gaye Teede, Melesha Sands, Jackie Fatnowna, Sam Rowlings
(Balga SHS)

— Alan Pigram (Broome)

— Wayne Kelly, Mary O’'Reeri, Gerard Tonti-Filippini, Sister Dolores (Sacred Heart School,
Beagle Bay)

— Yangkana Madeleine Laurel, Carolyn Pickett, Sue Thomas, Brad Everson, Chrissie Perks
(Wulungarra Community School)

— David Mattin, Allison Woodman, Mick Hayden, Julie Tiller, Leanne Meldrum, Kelly McCormack,
Kath Ward (Merredin Senior High School)

— Kym Allsop, Aubrey Nelson (South Merredin Primary School)
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Themes Key Enablers New ideas

e Federal money
e Culture e Teachers
o Community e Community
e Connections e Partnerships
e Local need identified e Partnership with Country Rugby League
e Sport — Country Rugby League (CRL) e Sport organisations — sport and
e High expectations recreation
e National Aboriginal Sport Chance e Aboriginal Education Officers (AEQ’s)
Academy — Bronze e Indigenous community
e Awareness
e Partnerships

Vlethods to Identitv Impact

Qualitative Quantitative

Community involvement Increase HSC completion

Increased retention rates

Reduced absenteeism / increased attendance
Number of students involved in CRL

Staying beyond compulsory leaving age







Themes

Key Enablers

Aboriginal Youth Leadership Project
Cultural awareness is crucial before you
try to develop........

Mentoring and Role Models
Partnerships

Engagement and retention

Specific community or school need
Employment

Expectation

Trained facilitators — Aboriginal Youth
Leaders

Role Models

Industry eg. BHP

Aboriginal Community Liaison Officers
(ACLQO’s)

Principal

Aboriginal Employment Services (eg.
AES)

Government Agencies (eg. CMA)

_mmwmrmmm_

Qualitative Quantitative

Increased classroom engagement
Increased self-esteem

Increase in Traineeships

New ideas







A.P.C.SYr7-8
Personalised

Learning Plan
2009

Name:






Student Engagement Plan

Date plan 1st completed: Review Dates:
Date of Birth: Parents/Carers:

Address:

Telephone: Year enrolled at this school:

Background Information - to be completed by/with family members

Family demographics and school history (schools including preschool
attended, learning support, extension, extra curricular)






Student Engagement Plan

What strengths, talents does your child have?

What could he/she do better?

How can you/do you help your child at home?

What help do you need to be able to support your child with school

work?

Has the student enjoyed school so far and how has she been
successful?

Do you have any concerns?






Student Engagement Plan

What has the school done for your child?

What would you like for your child in the future?

How can school help your child be successful in life?

Would a family member come to school and help:

R in the classroom

R> organise cultural events

R~ with home reading or other homework

R~ by making a classroom visit to tell stories etc

R with excursions to special sites or cultural events?
Does a family member have a special talent?

B tell Dreamtime stories

R play and or make musical instruments
R~ paint Aboriginal paintings?






Student Engagement Plan
Student Information - fo be completed with the student and possibly with
parents/carers

Why do I come to school?

What will school do for me?

What have I liked about school so far?

Interests and hobbies

What I am good at

What do I need to improve?

What do I like to do in school?






Student Engagement Plan

What do I want to do this year?

What do I want to achieve before I leave this school?

What would I like to do in the future/when I grow up?

What do I need help with to make sure I am ready for the Senior
campus (Stage 4)

What are my concerns about the Senior Campus? (Stage 4)

What will make the senior campus a good place? (Stage 4)






Student Engagement Plan
Who are my friends? What do I like to do with my friends?

Here I am at school (picture or photo)

Teacher Comment

Attendance, literacy and numeracy ability/behaviours, extra curricular,
school involvement, areas needing attention, talents, strengths, assessment
results comment






Student Engagement Plan

NAPLAN Results

Year7 NAPLAN NAPLAN
NUMERACY
LITERACY
KLA Assessment Results Year 7 | KLA Assessment Results
Year 8
Mathematics Sem1l | Sem 2 | Mathematics Seml |Sem?2
English English
Music Music
HSIE HSIE
Science Science
Design and Design and Technology
Technology
PD H PE
PD H PE
School-based Assessment =
Attendance
Term 1 Term 2 Term 3 Term 4
Whole | Partial | Whole | Partial | Whole | Partial | Whole | Partial

2008

2009






Student Engagement Plan

Support

When

Who

Comments

Learning Support

Hearing/Vision

STLA

In Class Tutor

AEA

ASLO/HSLO

Counsellor

Comment by learning support team (If referral required)

AEA/ICT/TA

Counsellor

STLA

Learning Support

Student

Teacher

Parent

Principal/Exec.






Timeline

Actions

Outcomes/Indicators

Teaching and learning
strategies

Assessment and
evaluation







A.P.C.S 9-12
Personalised

Learning Plan
2009

Name:






PATTERN OF STUDY Name:
YEAR LEVEL

It was deemed appropriate through

Individual Transition Planning Process that he/she would follow a PLP as
follows:

SUPPORT-
SUBJECTS WHERE Teacher —Spec | Areas for
BOS Curriculum DELIVERED Ed, Careers, Improvement
Based School Based, Learning Short term goals
regular class, Support etc.

TAFE, Special Ed

Total Units/ Subjects:

Comments Based on Subjects:






PERSONALISED LEARNING PLAN FOR:

NAME:

Subjects Studied

Strengths, Interests and Abilities

Areas for Further Development Short Term Goals






Support / Resources Available:
i Eg: Student’s name will work on Stage 6 English Life Skills program, 10 lessons a cycle. Resource:
Working with the Special Education teacher and attached to Year 10 English class.
ii. Student’s name will work with the Careers Advisor on Post-school goals.
iii. Student’s name work with the Teacher’s Aide when she needs assistance with assignments

Post School Goals (Work Related Short / Long Term Aspirations
Career Work Requirements / Wants

REVIEW PROCESS/ REFLECTIONS
1st Meeting — Personalised Learning Plan Meeting dated:
People involved:

Signed:

Teacher Feed back Form Completed: Received:
Year 9 Naplan Results attached: Y /N Dated:
Survey Completed: dated: Signed:
2" Meeting — Study skills session people involved:

Dated:

Signed:

3 rd Session - Review of Short Term goals people involved:
Dated:

Signed:

4" Student Evaluation:

Dated: Completed: Yes/ No
Signed:

Eg: Student name parents are not available for Review meetings due to work
commitments.

Meeting with: student

Co-ordinator of Studies, Careers Officer, Special Education teachers, classroom
teachers. Comments from TAFE re Child Care course.







Themes Key Enablers New ideas

o TAFE taster SBAT's e Expos— TAFE Marketing e TryaTrade
e Careers and Employment Expos e Partnership Broker e SBAT's

e Trya Trade Day for Aboriginal students e Aboriginal Employment Strategy

e Increased participation and (funding)

representation in ‘Real Jobs’.

e Reciprocal respect (between
employers,/students; school/industry;
parents/community/school)

e Engagement

Aboriginal Education officers (ACLO)
Other significant adults

Funding

SBAT Coordination

22 Methoastolgentitvimpact

Qualitative Quantitative

Number of students graduating from police force
Certificate 11 completion — Government Services
Certificate 11 completion — Business Services
Number of Aboriginal students in SBAT’s

Number of students completing Year 12

Number of students having a successful transition
Number of students entering the workforce
Decreased suspension rates

More students go to uni / Less drop out







REGIONAL OFFICERS’ WORKSHOP: April 2010

Session 4: Supporting Career Development for
Aboriginal Students

Preparing details of your initiative(s):

The following outline has been designed to support you to collate key aspects of any
significant regional or school initiatives that support career development for Aboriginal
students.

As a background to your initiative please inform us if there is regional priority for Aboriginal
student’s career and transition planning.

Has the region identified priorities for Aboriginal students’ career and YES
transition planning in the regional management plan? NO

If YES please
outline the
identified
priority(ies).

We recognise that all regions have both targeted and inclusive strategies to support
Aboriginal students in their career development. However, we are particularly interested in
capturing significant initiatives that you feel are making a difference to share with other
regions.

Lead
Organisation

Region

Title of Initiative

Summary of the | Please provide a brief overview of the initiative.

Initiative

Drivers What initiated the idea and who was involved?
Were the regional Aboriginal Team involved or consulted?
Who are the internal/external partners in this initiative?
Who are the stakeholders and what is their role?

Key Features What features of this initiative are innovative and enabling?

Success Factors | What factors can be identified that will/does enable the initiative to
succeed?

What are the measureable indicators to identify success of the initiative?

Intended What are the intended or actual benefits of this initiative?
Benefits

If you have any further inquiries please contact Sue MacLean on 9244 5243 or email
sue.maclean@det.nsw.edu.au . Please complete and return your completed document to
Sue MacLean by COB Tuesday 20 April 2010.




mailto:sue.maclean@det.nsw.edu.au�






Regional Officers’ Workshop

Day 2 - April 2010



Supporting Career Development for Aboriginal Students



















Generation One http://www.generationone.org.au/  















More data – click onto the link and play the video promo to provide more data. 



Gloria, Please feel free to put a NSW DET perspective on this data. 
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National Partnership Agreement on Youth Attainment and Transitions 





All parties on the Council of Australian Governments (COAG) are committed to addressing the issue of social inclusion, including responding to Indigenous disadvantage. This agreement is reflected in the National Partnership on Youth Attainment and Transitions.











The three key outcomes for the National Partnership on Youth Attainment and Transitions are:



Increased participation of young people in education and training 

Young people make a successful transition from school to further education, training or full-time employment 

Increased attainment of young people aged 15-24, including Indigenous youth. 	
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Indigenous Education Action Plan Draft: 2010 - 2014



The draft Indigenous Education Action Plan is currently available on the MCEECDYA website . 















The Indigenous Education Action Plan 2010–14 (the Plan) outlines how MCEECDYA Ministers will work together to achieve the closing the gap targets. 



The Plan identifies national, jurisdictional and local action in six priority domains that evidence shows will contribute to improved outcomes in Indigenous education. These priorities will guide effort over the next four years. The following diagram provides a conceptual overview of the Plan. 



the Prime Minister, Premiers and Chief Ministers have agreed through the Council of Australian Governments (COAG) to six ambitious targets, two of which are: 



*  at least halve the gap in Indigenous Year 12 attainment or equivalent attainment rates by 2020; and 



*  halve the gap in employment outcomes between Indigenous and non-Indigenous Australians within a decade (by 2018). 



MCEECDYA wants all Australian children to have a high-quality, world-standard education to equip them for life in the 21st century. 



The diagram represents a holistic approach in which we can be participants in some areas.



The Arrows on the diagram indicate the areas which can be impacted from work that can be supported from the School to Work program and VET initiatives.
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NSW Priorities: Indigenous Education Action Plan Draft: 2010 – 2014 (p19 and p20)

Engagement and connections 

Develop a personalised learning plan for all Aboriginal students in conjunction with students, parents and/or caregivers and teachers (including Aboriginal school personnel) that focuses on the student’s spiritual, cultural and personal wellbeing and is intellectually demanding. 



Engage in genuine partnerships with Aboriginal parents, community members and particularly the NSW AECG in developing school plans. 



Implement culturally inclusive curriculum and studies programs by embedding Aboriginal knowledge, cultural values and practices within curriculum frameworks and the delivery of education and training. 













A growing body of research on Indigenous education (including Reviews in both NSW and Victoria into Aboriginal Education) and education for culturally and linguistically diverse (CALD) students, highlights the crucial role of cultural identity programs, bilingualism and valuing the culture and heritage of students, their families and communities in schools. Without this as an underpinning and driving force behind tangible improvements in academic skills and attendance, it is unlikely that these programs will improve outcomes in any real and sustainable way.



Schools that work in partnership with families and communities can better support the education of Indigenous children. These partnerships can establish a collective commitment to hold high expectations of Indigenous children and young people. Evidence shows that children who are expected to achieve at school and who have high expectations of themselves are more likely to succeed. 



A sense of cultural identity, and the active recognition and validation of Indigenous cultures by schools, is critical to student wellbeing and success at school. There are strong links between wellbeing and learning outcomes. 



The involvement of Indigenous Australians in educational decision-making and the participation of Indigenous education workers or community members in classrooms also have a positive impact on educational outcomes. 



5



NSW Priorities: Indigenous Education Action Plan Draft: 2010 – 2014 (p19 and p20)

Leadership, quality teaching and workforce development 

Provide Aboriginal education and cultural immersion programs for leaders and teachers. 



 Develop and trial an induction program for teachers to develop their understanding and appreciation of Aboriginal Australian histories, cultures and contemporary issues in Aboriginal education. 



 Implement professional learning programs to develop the leadership capacity and career aspirations of Aboriginal principals, teachers and Aboriginal education workers. 











Evidence shows that teacher quality is the single greatest in-school influence on student engagement and achievement. Educational leadership by principals is central to establishing and maintaining cultures of learning that are inclusive of Indigenous students and enable and celebrate their academic success. 
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NSW Priorities: Indigenous Education Action Plan Draft: 2010 – 2014 (p19 and p20)



Pathways to real post-school options 

Ensure Aboriginal students access, participate in and complete VET programs in schools. 



  Increase the number of Aboriginal students participating in and completing pre-vocational courses, traineeships, apprenticeships, cadetships and work placements.











The evidence shows that young Australians who do not complete Year 12 or equivalent are less likely to have the same opportunities as those who do. 

Successful education is the means to employment and economic independence and can form the basis for intergenerational change by providing individuals with the skills to participate fully in society and work and determine their own futures. 

The incidence of unemployment among 20–24 year olds who have not completed upper secondary education or its equivalent is more than double those who have.5 Labour market participation is central to achieving positive outcomes for individuals and their families in terms of social and economic engagement. 



In 2008, only 47 per cent of Indigenous students continued their schooling from years 7/8 through to Year 12, compared to 76 per cent of non-Indigenous students. In 2006, approximately 46 per cent of the Indigenous 19-year-old population had obtained a Year 12 or equivalent Certificate II qualification, compared to approximately 80 per cent of the non-Indigenous 19-year-old population.
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CICA Career Practitioner Professional standards – Section 3.3.2a Code of Ethics

States that career practitioners should:

Ensure that each individual’s feelings and cultural customs are respected

Deal with each person fairly, equitably and without prejudice, respecting their values, beliefs and life experiences and those of their families and the communities to which they belong.

Avoid all forms of discrimination 

Ensure that the services are culturally appropriate and relevant to individuals’ needs and are valid and reliable concerning the information they provide.















The CICA Career Practitioner Professional Standards in their code of ethics notes that:

Cultural customs need to be respected

Each persons values, beliefs and life experiences need to be respected and considered without prejudice.

Avoid discrimination

All career services are culturally appropriate. 
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High Expectations: Strong and Smart



This case study showcases Chris Sarra’s Strong and Smart, as both a philosophy and an approach to Indigenous education designed to challenge stereotypes and change attitudes. 



Video:

http://www.rhef.com.au/video/2009/902/CHRIS_SARRA_BB_HI.html 



Articles:

Being Aboriginal: Some Inter-Cultural Communication Challenges for Career Development Practitioners from my Life Experiences

https://www.det.nsw.edu.au/proflearn/docs/pdf/sarra_counsel.pdf 



Don't blame me! Chris Sarra reflects on the importance of embracing indigenous identity as part of the process of pursuing improved literacy and numeracy outcomes for students at Cherbourg school.

http://www.eqa.edu.au/site/dontblameme.html



THE WAY FORWARD> INDIGENOUS CHILDREN OF THE EDUCATION REVOLUTION : Dr Chris Sarra, National Press Club, Canberra 26 May 2008 

http://www.strongersmarter.qut.edu.au/docs/Chris_Sarra_National_Press_Club_Speech_26_May_08.pdf 









Lets look at someone who has made a difference….Chris Sarra completed his Masters in Education and chose to be a guidance counsellor in Queensland in his early career…………..lets hear what he has to say as he reflects on his experience as a school Principal…..
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Culturally appropriate 
Career Development practice?

Anna Lichtenberg's (2004) Australia

Twinet Parmer (2004), USA



Current career models do not necessarily meet the needs of youth and adults from other cultural groups, pointing to a gap not only between policy and practice but a gap in knowledge about what makes good policy for increasingly diverse populations and cultures.



(Career development and guidance programs across cultures: the gap between policies and practices 

Career Development Quarterly, Sept, 2005 by Jane Goodman, Sunny Hansen

http://findarticles.com/p/articles/mi_m0JAX/is_1_54/ai_n15392590/ )











Though we have two researchers who have come to the conclusion that current career models do not meet the needs of people from other cultural groups, this has also been evident from the work of  Canadians, Norm Amundson & Gray Peohnell, Western Australian, Helen Slater, and also Gideon Arulmani, from India.
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Being Aboriginal: Challenges for Career Practitioners



Chris Sarra (2008) poses the following questions to Australian Career Practitioners:

How do you support and develop indigenous people in studying for and pursuing diverse career choices in environments which often reinforce negative identities?

 

How do you do so without colluding with organisational practices that may currently limit their options and potential?



How to shift the horizons of indigenous young people to look beyond what they have directly experienced and beyond what the mainstream culture appears to value?



(Sarra, C., (2008) Being Aboriginal: Some Intercultural Communication Challenges for Career Development Practitioners from my Life Experiences,  Australian Career Practitioner, Winter 2008.)

















Chris challenges career practitioners and others with these very poignant questions.



READ THEM SLOWLY to allow for absorption. 
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Sharing: What is happening in your region?



Taking up Chris Sarra’s challenge – What are we doing in our professional influence to support and encourage high career and transition expectations of Aboriginal children in our regions and schools?

Activity:

Share your regional initiatives – what is already happening?

Identify themes in these initiatives

Identify the key enablers in the initiatives

How is the impact of the initiative measured – qualitative or quantitative measures

















Activity;



Share your initiaitves



Each person has a sheet to record their thoughts as the initiatives are shared. Please capture the following things as the initiative is shared. 
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Collating and analysing: What is happening in your region?

Discussion

As a group identify the following and record on the sticky pads:

Themes  (Blue)

Key Enablers (Pink)

Measures of Impact (Yellow)

New ideas Emerging (Green)

Now decide which area you will allocate these to on the wall:

Engagement and connection

Leadership, quality teaching and workplace development

Pathways to real post school options















Discussion and generalising:



Share your notes and ideas of the initiatives and then summarise the areas identified using coloured stickers for each point captured. 



Once you have finished please now identify which area is the best fit under the headings listed and put the stickies on the posters on the wall. 
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Challenges

Career Development continuum for all students K -12

How does this ensure Aboriginal students are provided for?

How is cultural identity linked to career?

What is needed for it to be holistic and inclusive?

How can PLP’s be utilised in career planning?

Career Advisers / teachers

What do they need to ensure they are  aware of the specific areas that impact on Aboriginal students career decisions? 

What needs to be included/excluded / created?

Partnerships

What can enable genuine partnerships with Aboriginal parents and community leaders?

How can we ensure that Aboriginal students have real education, training and employment options after school?











Are there other challenges you identified today?
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What Next ?

Brainstorm:

Where are the gaps?

What else needs to be done:

 				Region?

  			State?









Brainstorm!!!!!
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www.pplate.org.au

“P” PLATE PROGRAM

ANOTHER LOST GENERATION?





The P Plate Program







What is the P-Plate Program?

The P-Plate Program is a National Program that  is aimed at working with Indigenous students to assist with School to work initiatives so they are capable of filling sustainable employment opportunities created through various stakeholders.



Identify Career pathways and commence early career counselling with Indigenous Students in Years 5 – 12  based on individual likes / dislikes.



Make students work ready through engagement  in training whilst at school through



School Based Traineeships

		School Based Apprenticeships

		Structured Workplace Learning

		Work Experience

The DET Real Game Series (Primary)





To set people up to succeed not fail, by being job ready.



Enhance leadership abilities by role modelling with peer tutoring.



The P Plate Program currently has State Coordinators in NSW, NT, QLD, WA and about to roll out in SA.
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P-Plate Program Key Points













This program is for Indigenous students only.



This is not a compulsory program.  



The program is only available to schools who sign a commitment with the P Plate Program. 



Exclusive access to AEC Job Management System.



Student / Parent agreement.



Each school needs to provide an Ambassador. 



The  Ambassador will be the vital link between Industry stakeholders



This program is designed to compliment, not compete with existing programs.



The Ambassador will be responsible for ticking off the list for employment suitability
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P-Plate Program Key Points













Peer Mentoring at Primary Schools in Year 11-12

Personalised Learning Plans



Ambassador has full access to apply for positions direct to the employer



The applicant must be deemed by the school to be the best applicant for  the job



The applicant will be notified if they are required to attend an interview



Training requirements will vary from simple to more complex



All employment sectors are covered in the agreement



Costs related to training will be met by the Federal Government



xix.	A placement is considered successful after 26 weeks continuous full time work.



xx.	Every employee will have a one on one mentor in the workplace.
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Frequently Asked Questions













FREQUENTLY ASKED QUESTIONS

 

	How is the P Plate Program  different to other programs already in schools?

	The P Plate Program will provide job opportunities to Indigenous students that are involved in job training. We want students to explore the work options available to them and complete training relevant to that work. When a job becomes available they will then be in a position to apply for that job.

	Who can be part of the program?

	This program is available only to Indigenous students but to be involved they must sign an agreement to participate in various school activities and follow the school’s policies on attendance and behaviour. It is not compulsory to join this program. 

	What is the AEC?

	The AEC is a non profit organisation whose primary goal is to break the welfare cycle that Indigenous Australians find themselves in, by offering them the realistic opportunity to participate in the workforce.

	How do I get a job?

	The Ambassador of this program at your school will monitor the P Plate Program website (www. pplate.org.au) to see if there is a job that is suitable for you based on the training you have completed or the potential you have demonstrated at school. If there is a suitable position you and the Ambassador will complete an on-line application and an interview will be arranged if the employer thinks you are a suitable candidate.
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Frequently Asked Questions













	

	When do I need to join the program?

	We would like students to join at the beginning of Year 8 so that they can start investigating the work options available to them as soon as possible; however it will be possible for students to join at any time in high school. Remember though that you need to complete the Employment Suitability Checklist before you will be eligible to apply for a job.

	Do I have to finish Year 12 before I can get a job?

	Research shows that students who complete Year 12 have a greater chance of succeeding in the workforce, so our emphasis is on completing Year 12. If, however a position becomes available that would suit a student before they complete Year 12 then it may be possible for a student to apply for that position.

	How much does it cost to be involved in the P-Plate program?

	For the students involved there is no cost, and for schools the cost relates to providing a person at the school who will be the Ambassador of the program. This cost hopefully can be absorbed by the distribution of part of the FTE allocated to the Student Services department at the school.
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Frequently Asked Questions













	Who will be the P-Plate Ambassador at the school?

	The Ambassador can be anyone who has a genuine desire to help Indigenous students achieve the objective of becoming job ready, so that upon leaving school they have the opportunity to successfully participate in the workforce. The Ambassador may already be a member of the Student Services team at the school (AIEO, Year Coordinator, Deputy Principal, VET Coordinator, Career Education Officer, School Chaplain, etc) or it may be any other staff member who possesses the desire mentioned above.

	What type of job training will I need to do?

	After investigating the career options that are suitable for your interests and abilities you will be expected to participate in a program aligned to those interests and abilities. This should occur through Work Experience in Year 9 or 10 and either Structured Workplace Learning, a School Based Traineeship or a School Based Apprenticeship in Years 11 and 12. You may also be required, as part of the program you choose, to attend a Registered Training Organisation to compliment the work experience you are gaining.

	If I join this program do I still have to go to school?

	If you do join the P-Plate program then you will need to sign an agreement that you will follow the attendance and behaviour policies that apply to your school as well as meeting a number of other commitments related to the program.
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Frequently Asked Questions













	I want to go university. How will this program help me?

	The P-Plate program is also designed to help students who want to go on to further study after they leave school. If you are doing an academic course then you may not be in a position to go to out of school job training, but having a clear career direction will be just as important for you when it comes to choosing your subject pathway in Years 11 and 12.

	Why do I need to go back to my Primary School?

	It is important that younger students are aware of the opportunities that are available for them in high school. It is also important that younger children have role models that they can look up to and see that if they are prepared to work hard they can also have successes. You will only have to help at the school in the area that you feel confident in such as umpiring sport, helping in an art class or participating in a music or dance classes.

	What happens if I don’t abide by the agreement I signed when I joined the program?

	At the P Plate Program we want you to succeed but that will only happen if you make and keep to the agreed commitments. Your school Ambassador will monitor your progress and will be aware if you are falling behind in your work or are not attending school or misbehaving whilst at school. You will be counselled and reminded of your commitment to the program.
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For Further Information Please Contact Your State P Plate Program Coordinator…	


Melinda Legge: 

melinda.legge@employmentcovenant.com

0548 554 042



If you are interested....
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